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Lecture One
Conceptualising Education

1.1Purposes of Education as Philosophical Bases and Guiding Principles

Education as a process is a deliberate conscious undertaking organised by human beings. 

As such, it is goal-directed. It has purposes or goals it is designed to attain. Such 

purposes form the principles to guide the process of education. A study of the purposes 

behind human engagements is a philosophical study. Philosophy poses questions on the 

meanings of human activities and engagements. A question such as “What is the purpose 

of crop production?” is a philosophical question demanding the fundamental or ultimate 

“raison d’être”, that is, reason for existing. The question is on why people engage in 

growing crops. Similarly, the question “What is the purpose of education?” seeks an 

answer that tell us why education exists, or what education attempts to achieve, or what 

education was instituted to achieve.

Education in all societies is instituted to pursue predetermined ends in society. Plato who 

is renowned Ancient Greek philosopher set up an academy in Athens. One of Plato’s 

major concerns, at that academy, was how to bring up a generation that was sensitive to 

the service of society; -which he called “The Republic”. In that society every one was 

supposed to be usefully deployed according to their abilities for achieving the good of 

society. Plato believed that the character and survival of any state depended on the 

quality of its people and their rulers. It was education that was to raise the quality of the 

people in the state. Each individual was to cultivate excellence in his abilities to render 



service to the Republic. The end or itycapable state to ensure its survival. Thus in Plato’s 

Republic education was to be instituted to meet the needs of the Republic- a well-

ordered and highly capable state. This purpose of education is reflected even today in 

most societies all over the world. The purpose of education for liberation according to 

Paul Freire (1970) is the liberation of oppressed people from the oppressive plight they 

live in. One may generalise that the purpose of all forms of education in the whole 

history of mankind has always been the attainment of some human good. Education is 

instituted in all societies to achieve what is good for mankind (Hirst 2005).

1.2 The Concept of Principle
The term principle means the essence of an entity. Essence means some essential or 
necessary quality that is a quality of something that must always be present for that thing 
to go on existing, or else that thing will stop existing. The principle is a general or 
universal rule that applies to several specific manifestations of such an entity. An entity 
is any being, including a person, an object, an event or a situation. Hunger and starvation 
in a country is an entity in the form of a situation where there is food shortage. Rainfall 
is an entity in the form of the event of water falling towards the ground. Rain falls after 
water vapour in the atmosphere has cooled and condensed into droplets of water. The 
cooling of water vapour to make it change from a gaseous state to a liquid state is the 
essence or principle of rainfall.

The principle is an abstract constant that underlies or forms the foundation of specific 
objects, events or situations. In a nutshell principles are generalisations or universals that 
form the bases of and underlie specifics. In the situation where there are people dying of 
lack of food, i.e. starvation, food shortage is the principle, forming the basis or 
foundation of starvation.

1.3Functions of Principles

Principles have three major functions. (i) Principles cause the existence of entities. In the 
case of rainfall, the condensation of water vapour from a gaseous state to a liquid state 
causes the occurrence of rainfall. (ii) Principle explain or give meaning to the entities 
they underlie. People grow crops to procure food to eat and thus sustain life. (iii) 
Principles guide or orientate the entities they under lie. Rain falls towards the ground 



due to the force of the earth’s gravity on the droplets of water after their losing the 
capacity to float during the change from water vapour to liquid water.

1,4Principles of Education

In education principles are generalisations that serve as bases or foundations of 
educational policies and practices. In formulating educational policies, educational 
decision makers adhere to principles that are behind such policies. The Tanzanian 
Education and Training Policy of 1995 was formulated under the overall principle that 
‘education is a fundamental right to every human being’ which is contained in the UN 
Universal Declaration of Human rights.

In teaching and learning practices teachers are guided by principles on the processes of 
learning and lesson presentation, while directing learners towards the attainment of 
educational objectives. For example the principle that:  “When you teach, proceed from 
the known to the unknown; from the familiar to the unfamiliar, from the simple to the 
complex, from the concrete to the abstract.” 

There are principles behind the practices of testing and assessing the outcomes of 
learning, which teachers follow in educational evaluation. For example the principle that 
every test item must have a specific objective which is expressed in overt or external 
observable and measurable terms. In mathematics for instance, the objective could read: 
“The learners can solve a simultaneous equation using the elimination method. 

Curriculum designers such as those in Tanzania Institute of education follow principles 
of curriculum development in their activities. For example the principle of spiral 
curricula which involves repetition of topics to be learnt at every level of the educational 
ladder while raising their complexity gradually at each successively higher level.
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                                               The  Spiral Principle in Curricula

Bruner, ( 1996) proposed a theory that learning is an active process in which learners 

construct new ideas or concepts based upon their current and past knowledge. The 

learner selects and transforms information, constructs hypotheses, and makes decisions, 

relying on a cognitive structure that he already possesses.  Cognitive structures are 

schema, or mental models that provide meaning and organisation to experiences and 

allow the individual to extrapolate or transcend beyond the given information. 

Teachers should encourage their students to construct new knowledge by themselves. 
Through a series of question and answers or dialogue, the teacher should engage his 
students in constructing information that was unknown to them hither to. This Bruner’s 
constructivist theory is helpful in enhancing the teachers’ understanding of the learning 
process and in improving their lessons.

Public examinations institutions, such as the National Examinations Council of 
Tanzania, also follow principles in developing tests and examinations, or educational 
measurement. The principle that every test must be a valid measure of learners’ mastery 
of the subject matter has to be followed or else the test results will be declared null and 
void. This means that the test failed to measure learners’ mastery of the subject matter 
they were tested on.

All subjects and disciplines studied and taught in schools and colleges in education 
contain principles to be taught and mastered by learners, such as Archimedes’ principle 



of floatation in physics. All these principle contained in various disciplines are part of 
the principles of education.

Principles of education act as bases for a society to conduct educational undertakings to 
enable it attain its goals such as its survival in a competitive environment.

Generally, those principles that form the purposes of human undertakings perform the 
function of causing the existence of such human undertakings. The National 
Examinations Council of Tanzania is a public examining organisation that was 
established by an act of parliament to develop and administer public examinations in the 
country. Its raison d’être, or purpose of existing, is the development and administration 
of public examinations. This is also its principle. This principle performed the function 
of causing the existence of that organisation. The National Examinations Council 
Tanzania was established to meet the need of developing and administering public 
examinations in the country, without that need of developing and administering those 
examinations in the country, the Council would never have come into being.

A watch is designed and manufactured to tell time. Watches owe their existence to the 
function of telling time. If there were no need to inform people, what time it was, at any 
moment, watches would not be made.

We can identify two sets of principles or purposes of education in this connection. The 
first ones are the principles or purposes of education that focus on the individual level. 
The second ones are the principles are purposes of education that focus on the society 
level.

At the individual level, the purpose is the individual’s good, such the attainment of 
educational high qualifications. In Plato’s Republic, this principle was excellent abilities 
of people and their rulers in their services to the Republic. This entailed individual 
excellence.

In modern societies at the individual level the principle is the individual learners’ 
attainment of educational and professional qualifications to meet their needs or the 
demands of the labour market in which they will seek employment eventually.

At the society level in Plato’s Republic the guiding principle of education was the well 
being of the state to ensure its survival. In Plato’s view, the survival of the state 
depended on the qualities of its people and their rulers. The qualities of the people and 
their rulers could only be raised through their education. Education instilled high-level 



capabilities and capacities in society’s young generation while preparing them to serve 
it. The well being and survival of the Republic was the principle or raison d’être for 
establishing an education system in Plato’s Republic.

Lecture Two
The Concepts of Philosophy 

2.1 Nature of Philosophy
Philosophy

It was stated in lecture one that principles of education in a society are generalisations or 
universals, which serve as bases or foundations of the process of education or 
foundations of educational policies and educational practices. They give a meaning and 
an orientation to, and even cause the existence of, educational policies and practices. 
When they cause the existence of such educational policies and practices, they form the 
purpose or raison d’être of education. It was also stated that a study of the purposes 
behind human engagements and institutions is a philosophical study.
Philosophy poses questions on the meaning of human activities. It tries to find out the 
fundamental “raison d’être” or reason for an entity to exist, or what it was instituted for.
Etymologically the term “philosophy” is derived from the Greek words “philas” and 
“philia”, which mean love or search for or pursuit of. The other word forming part of 
philosophy is “sophia” which means wisdom. Thus philosophy is defined as the love of 
wisdom, or the pursuit of wisdom. In other words philosophy is an ardent pursuit for the 
truth, the real and the right.
Plato stated that the ultimate reality, which comprises the fundamental principle of 
existence, is that which transcends knowledge gained by mere use of sensory 
experience. This ultimate knowledge is achieved through the use of pure reason alone.
Philosophy involves constant search for answers to philosophical questions. 
Philosophical questions seek knowledge and understanding of the nature and meaning of 
phenomena in the universe and in human life. It also deals with ultimate principles on 
which human engagements are based.



2.2 Facets of philosophy
Facets of Philosophy

Facets of philosophy are points of view in which philosophy can be defined. They are 
supplementary rather than competitive alternatives. There are five of them. They are part 
of the whole essential conception of philosophy. They are like a palm with four fingers 
and thumb.

                                  METHOD            ATTITUDE

         SYNTHESIS

LOGICAL LANGUAGE

ISSUES OR CONTENT MATTER

(a) Philosophy is an Attitude:
This the disposition a philosopher adapts in his search for the truth. As an attitude 
philosophy involves the philosopher’s awareness of one’s own biases towards the issue 
one is investigating. The philosopher approaches an issue with honesty in regards one’s 
own pre-conceptions about the issue to avoid blurring one’s investigations with 
preconceived ideas or prejudices. As an attitude philosophy also involves the 
philosopher’s having a desire for, that is, an inclination of, collecting as much relevant 
information on the matter as possible, before one reaches a conclusion or judgement. 
Finally, as an attitude, philosophy involves one’s openness to learning. This is the 
philosopher’s readiness to accept new and conclusive evidence on the issue, even when 
such evidence goes contrary to one’s earlier views. Essentially this is the attitude of 
being open-minded, willing to accept unexpected outcomes of an investigation.

(b) Philosophy is a Method of Reflective Thinking and Reasoned Inquiry.



This forms part of philosophy as an activity. As a method, philosophy is a process of 
inquiring into issues and problems in the universe and in life. It uses tools of inquiry. 
These tools include reflection, speculation, or contemplation, analysis and critical 
examination of matters including evaluation of facts, processes and dispositions, without 
bias, to find supporting or corroborating evidence. In addition, as a method philosophy 
uses deductive and inductive reasoning.
(c) Philosophy is a Synthesis
This is a facet of philosophy whereby attempts are made by the philosopher to get a 
wholesome view of matters. In synthesis philosophy combines conclusions from various 
disciplines along with accumulated human experiences into consistent and wider views 
and collections of human development perspectives. It reflects on generals and wholes to 
gain comprehensive visions of matters. It attempts to get holistic views rather than gain 
specific fragmented perspectives of knowledge.

(d) Philosophy is a Logical Language
Philosophy as a logical language entails clarification of meanings of words and concepts 
and propositions. Philosophy involves the use of linguistic analysis to clarify the 
meanings of terms and language usages. In linguistic analysis philosophy aims at 
exposing confusions and fallacies. It also clarifies the meaning and usages of terms.
(e) Philosophy is a Group of Issues
Philosophy as a body of issues entails problems and their theories as well as solutions. 
This is philosophy as content. Philosophy directs its inquiry into deeper issues on human 
existence and the universe rather than on simple facts. It asks questions such as “What is 
truth?” “What is reality or what is existence?” “What is the distinction between right 
and wrong?” Answers to philosophical questions have given rise to theories and systems 
or paradigms of thought such as idealism, empiricism, pragmatism existentialism and 
others. Philosophy as an ardent pursuit of wisdom is a passionate search for the real, the 
truth and the right.
This last facet of philosophy as content forms the main branches of philosophy. 
2.3 The main Branches of Philosophy Relevant in Education

Philosophy as content is divided into four main branches. They are metaphysics, 
epistemology, axiology and logic. Metaphysics is concerned with questions on reality, 



epistemology is concerned with questions on knowledge, axiology is concerned with 
questions on value and logic deal with sound reasoning.

2.31Metaphysics
Metaphysics

The term “metaphysics” originates from the Greek word “meta” which means above or 

beyond, and the Greek word “physica” which means material reality. So, “metaphysics” 

literally means reality that is beyond or above material reality. Most Greek writings were 

concerned with physics or material reality. These were material beings or substances 

found in the physical world. The Greeks also speculated about beings beyond the 

physical world, or beyond what can be perceived through sensory experiences. Hence 

metaphysics came to be concerned physical reality as well as the reality that transcends 

or goes above the material world, or reality that cannot be reached by mere human 

sensory experiences.

Metaphysics addresses itself with questions like “What is the mind?” “What is 

existence?” “What is living?” “What is the purpose of living?”

Metaphysics has four sub-branches including: (a) Cosmology, which is the study of the 

nature of the universe; (b) Theology, which is the study of religious beliefs; (c) 

Ontology, which is the study of existence and (d) Anthropology, which is the study of 

man.

3.2 Epistemology

Epistemology

The term “epistemology” is derived from two Greek words; i.e. “episteme”, which 

means knowledge or truth; and “logia”, which means study of or theory on. Thus 

“epistemology” is the study of knowledge. It is a branch of philosophy that deals with 

questions on knowledge, including the nature theory and sources of knowledge, as well 

as approaches, methods and techniques by which knowledge is acquired. Epistemology 

asks questions such as “What is knowledge?” “Where does knowledge come from?”



Epistemology has identified several sources of knowledge including the following (i) 

empirical knowledge; (ii) idealistic knowledge; (iii) revealed knowledge; (iv) rational 

knowledge; (v) authoritative knowledge and (vi) intuitive knowledge.

233 Axiology
Axiology

Axiology comes from the Greek word “axios”, which means of like value, and the Greek 

word logos, which means theory on. Thus axiology means “theory on value”. Value is 

the desired or perfect good. Axiology is concerned with questions and theories on value, 

what is good, right, proper, of the ideal or perfect appearance, taste artistic impression, 

just or fair and morally perfect.

Axiology has two branches, namely (i) aesthetics or aesthetic values or beauty and 

artistic, pleasant to listen to, touch, smell, see, or taste; or arousing fine feelings or 

sentiments; (ii) ethics or moral values including proper, or correct, conduct, upright 

behaviour and just dealings with fellow human beings.

234 Logic
Logic

This is a branch of philosophy that involves the study of the structures and justifications 

of sound arguments. It uses two patterns of reasoning i.e. deductive and inductive 

reasoning.

Deductive reasoning begins with generalisations and proceeds to specifics. Inductive 

reasoning begins with specifics and proceeds to probable general rules or theory.

Philosophy as content also deals with broad and systematic bodies of principles and 
assumptions that underline particular fields of knowledge. They include philosophies of 
say history, music, literature, religion and education.

Lecture Three
The concept of Philosophy of Education

3. 1 The Relevance Philosophical Thoughts in Education



Principles of education are a sub-division of the discipline of education. They are part of 

“Philosophy of Education”. Philosophy of education is the application of philosophy to 

issues in education. Philosophy of education applies the four major branches of 

philosophy to problems, goals and objectives, contents, methods outcomes of the 

practices in education. 

The “philosophy of education” may be regarded as a ‘systematic body of principles and 

assumptions that underline the field of education. It is often defined as the application of 

philosophy in education. Philosophy of education is geared at applying philosophical 

concepts, principles, theories and methods in analysing, clarifying and finding solutions 

to issues in education. This is the reason why a course on “Principles of Education” is 

essentially a study of the philosophical bases or foundations of education. Philosophy of 

education focuses on the main branches of philosophy which, are philosophy as 

contents. It entails applying such branches to educational policies and practices. The 

main branches of philosophy are metaphysics, epistemology, axiology and logic. 

Metaphysics deal with questions on reality, epistemology deals with questions on truth, 

axiology deals with questions on value and logic deals with questions on correct

reasoning or rationality.

3.2 Applying Philosophy as Content in Education 

There are philosophical theories that have direct bearing on education. Empiricism, for 

example is a theory on knowledge. It is epistemological. It proposes that the only source 

of genuine knowledge is sensory experience. This is what we see, hear, touch smell or 

taste. The mind is like a blank slate (tabula rasa) upon which experience makes its 

marks. Without sensory experience we would not know specific features in the world 

around us. We have no ability to conceive qualities such as colours, odours, sounds or 

musical notes and tastes. Without taste buds we cannot tell whether the food we are 

eating has too much salt or not. If one has no taste buds one cannot conceive how bitter 



quinine is, or how sweet honey is. Empiricism contends that reason is grounded on the 

solid rock of sensory experience.

According to John Locke (1632 –1704), to test that every idea, concept or term one has 

to trace it back to an original experience from which it was derived. The dictionary 

defines the word ‘yellow’ as the colour of a ripe lemon. The ripe lemon’s colour gave us 

our first experience of how yellow looks like. Supporting this idea, David Hume (1711-

1776) said that impressions or sensory data are what give our terms meaning. Sensory 

experiences indicate the meanings of the words we use. To find out whether a 

philosophical term or idea we are using has any meaning “we need but enquire from 

what impression (sensory experience) that idea is derived. And if it is impossible to 

assign any (sensory experience) this will serve to confirm our suspicion (that it has no 

meaning). By bringing ideas into so clear light we may reasonably hope to remove all 

dispute, which may arise concerning the nature of reality”. All reality is based on 

sensory experience.

Thus both meaning and credibility of our beliefs must be subjected to reality-based 

empirical tests.

In metaphysics there is a philosophical theory of idealism, which maintains that the 

basic essence of things, or fundamental reality, is nonphysical, or immaterial, not matter. 

Matter is either not wholly real, or at most, a subordinate and dependent reality. Socrates 

and Plato his disciple, held this conception of reality. Socrates was the mentor and 

master of Plato. He was the greatest among the ancient Greek philosophers. They two

maintained that material things are only imperfect ideas or principles. Idealism contends 

that knowledge of the entire universe is in the mind of an individual at birth. Reality is 

reducible to ideas. Ideas are eternal representations of reality in the mind. Ideas are born 

in the mind rather than being transferred to the mind through external means. The role of 

the teacher is to help the learner in conceiving ideas, which are already present in the 

learner’s mind.



Lecture Four

The Concept of Education and the Contexts in which 

it Operates

4.1: The Concept of Education

The Concept of Education

Etymologically education is derived from three Latin expressions, namely educatum, 

which means the act of teaching or training, educere, which means to lead out or draw 

out, educare, which means to bring up or to raise. The three terms have the root educa, 

which means to draw from within. This implies that each child is born with some innate 

or in-born tendencies, capacities, talents or powers and other such qualities or attributes. 

Education has to draw out these capabilities and talents so as to develop them. Educare

and educere also mean bring up or lead out and develop. In this sense, education means 

developing the innate qualities of the child to the full.

In the widest sense, education may be defined as the development of the capabilities and 

capacities, including talents of an individual to their fullest potentiality for the purpose 

of meeting his needs and interests as well as those of the society he lives in. Generally 

education as a concept conveys two complementary meanings.

The first one denote education as the extent, measure or level of cumulative attainment 

of distinctive knowledge and understanding that an individual accomplishes that places 

him clearly above the average person in his community. In short education is an 

attainment of targeted knowledge and competences to merit desired and recognised 

qualifications. The individual with such an attainment is referred to as “a learned man”. 

He is recognised as a scholar with educational qualifications. This is what parents send 

their children to schools and colleges to fetch.



The second meaning of education, which is related to the first one, denotes education as 

a dynamic on-going process in which an individual is involved. It is a process where by 

the individual acquires and assimilates information and understanding, processes or 

works on it and applies it in different situations to meet his needs and needs of others he 

is concerned with. This process changes the individual making him gain new 

knowledge, attitudes and abilities or skills.

This process is a kind of transaction between the individual and his environment where 

there is source or begetter of knowledge and the individual as the receiver of such 

information. 

As a process education entails aims, justifications or purposes, which point out what 

education is there for, or what it is expected to achieve. It also includes contents, that is, 

the subject matter to run through the process. Moreover it includes methods by which 

the process is carried out. Finally the process entails outcomes or its end results. This 

last leads us back to the complementary concept of education. That is education as an 

attainment or accomplishment.  

4.2 The Contexts in Which Education Operates

Contexts or Forms of Education

As a process education is a lifelong engagement. It is an endless acquisition of 

knowledge, competences attitudes. The individual is involved in continuous learning as 

long as he lives because he goes on experiencing new and continuous encounters with 

his environment. According to John Dewey, a prominent educational philosopher stated: 

“every learning situation is new and unique” (Dewey 1938). The environment keeps on 

presenting new and unique situations to the individual, demanding his acquiring 

additional knowledge, competences and attitudes to enable him deal effectively with 

emerging new unique situations in his surroundings.    



There are three contexts in which the process of education occurs: - That is (i) Formal 

Education (ii) informal Education and (iii) Nonformal Education.

4.21 Formal Education

Formal education is an officially instituted and highly controlled education set up. It is in 

most countries instituted by law or parliamentary acts. For example in Tanzania the 

Education Act No. 25 of 1978 is a statute that was enacted on formal education in the 

country. Thus formal education is highly systematic and orderly in terms of who is to 

enroll in it, to teach, the objectives and contents as well as methods of the curriculum 

and the awards to bestow the learners that achieve and merit such educational rewards. 

Formal education is systematically designed, organised and run according to precise 

curriculum prescriptions.

The key features of formal education include:

(a) Normally, formal education is designed to achieve a set of predetermined goals and 

objectives through the teaching of syllabus contents and adherence to laid- down 

pedagogical arrangements as prescribed in a curriculum.

(b) Formal education is confined in terms of when, during in each calendar year, and in 

terms of where, to conduct classes.

(c) Formal education provides awards to individuals who attain the set standards in 

learning achievement through officially accredited and legally recognised certification 

institutions that confer such awards. These awards signify the learners’ attainment of 

officially recognised educational qualifications.

(d) Formal education normally uses face-to-face instructions, rather than, distance 

instructions and machine-based individualised instruction.
Formal education is conducted in schools and other formal education institutions, 

which are registered as legitimate providers of education. 
(e) Formal education is conducted in schools and other formal education institutions, 

which are registered as legitimate providers of education. 



Formal education normally uses face
4.22 Informal Context of Education

Informal Education

Informal education is a natural spontaneous process of acquiring knowledge, skills and 

attitudes from day-to-day experiences as the individual interacts with stimuli in his 

environment. According to B.F. Skinner (1960) the organism learns by emitting 

spontaneous operant responses on its environment. John Dewey (1938) proposed that 

because the world around us keeps on changing we need to keep on learning how to deal 

with it at every point in time. A human individual cannot stop learning. He must go on 

learning in order to keep abreast with continuously changing conditions around him. 

This in essence is informal learning, which happens spontaneously all the time. 

Basic Features of Informal Education

(a) Informal education is a natural spontaneous acquisition of knowledge, competences 

and attitudes. It is an opportunity that arises incidentally in the course of other pre-

arranged activities of an individual. Thus informal education is not deliberately planned 

or organised in advance.

(b) Informal education has no pre-determined goals, objectives, methods or procedures, 

learning experiences, teachers and places or points in time where and when learners are to 

engage in the learning endeavour.

(c) Agencies providing informal education are not social organisations especially set up 

for that. They are incidental providers of education in the course of their other 

engagements. They include the family members and relations, neighbours, peer groups 

and acquaintances, religious leaders and elders, supervisors and colleagues at work, and 

even well-wishers and friends of the individual learner.



(d) Informal education merely provides indirect learning opportunities. It is up to the learner 

to pay attention to such learning opportunities, if he feels he needs to acquire the knowledge, 

competences, or attitudes offered by such incidental learning opportunities.

(e) Informal education is therefore characterised by lack of formality in the individual’s 

acquisition of knowledge, skills of attitudes that would lead to his meriting recognised and 

standard qualifications on the discipline he is engaged in. Feedback to the learner is through 

his success or lack of success in meeting his needs adequately is the only award he gets from 

this kind of education.

(f) Learning achievement in informal education is neither assessed nor graded for any 

awards of certificates or diplomas. Its accomplishments are only rewarded by feedback to 

the learner through his success or lack of success in meeting his needs adequately.

(g) Informal education occurs continuously through the dissemination of information in 

the form news or reports of events as well as campaigns and publicity of current issues in 

society. (Publicity is the attention someone or something gets through newspapers, radio, 

or television etc.) Campaigns are series of publicity activities including demonstrations 

aimed at airing and publicising a cause. The mass communication media are the chief 

disseminators of such a feature of informal education. Campaigners of certain causes such 

as women suffrage are the agencies of this form of informal education. Suffrage is the 

right to vote in an election. Before the campaigns for women suffrage, women were not 

allowed to vote in elections. It is informal education in the form of campaigns that brought 

about the restitution of women suffrage. 

4.23Nonformal Education

This is an organised set of educational activities provided outside the school or the formal 

educational system. The concept of nonformal education arises from the distinction made 

between education and schooling. In considering the right of mankind to education, 



educationists realised that people who had had no opportunity to enrol in the school system 

ought not be ignored or denied of organised education. Educational planners saw the chance 

of providing education outside the school or formal official system. The provision of 

nonformal education is conceived as a complementary provision to formal education

Basic Features of Nonformal Education

(a) Nonformal education is based on the individual’s needs for and interests in learning, 

rather than being based on institutional needs and goals such as the need to satisfy 

manpower requirements in a country or in an institution.. The goals and objectives for 

nonformal education are derived from the individual’s lack of knowledge, competences or 

desirable attitudes.

(b) Nonformal Education tends to be provided to meet immediate needs of learners in their 

day-to-day lives. Mothers with children suffering from severe malnutrition require 

knowledge and skills for providing their babies with balanced diet.

(c) Nonformal education is a continuous process; it allows learners to go back to the 

formal education set up, time and again, for additional education.

(d) Nonformal education is a compensational and remedial provision of education for 

those who did not have opportunity to go to school or those who dropped out of school 

before completing. It thus caters for the needs of a wide range of learners in society. The 

EFA goal 3 aimed at “ensuring that the learning needs of all young people and adults are 

met through equitable access to appropriate learning and life skill programmes”.

Lecture Five
Measuring the Outcomes of the Process of Education

5.1 Influence of Behaviourism in Measuring the Outcomes of the Process of Education.



Measuring the outcomes of activities and operations in education has been influenced over 

the last century by the philosophical theory of behaviourism. Behaviourism is one of the 

philosophical theories, which is based on the psychological school of thought that advances 

that the subject matter of psychology is external behaviour. Psychology is the scientific 

study of overt behaviour rather than covert behaviour or states of consciousness or mental 

states.

Behaviourists, such as J.B. Watson, stated that psychology is the science of behaviour 

dealing with externally observable and measurable phenomena, rather than the processes 

and conditions of the mind. It avoids dealing with the intangibles and unapproachable or 

mental processes because they are covert. They cannot be seen heard, tasted, touched or 

smelled.

As a philosophy behaviourism is part of determinism. It seeks to determine the causes of 

behaviour. According to B.F Skinner, who was a prominent experimental psychologist and 

philosopher, all mental terms can be reduced to scientific statements about behaviour. 

Beliefs, understanding, and intellectual activities and even desires, can be reduced to 

externally observable and measurable expressions. We cannot see what is going on in the 

learner’s mind; for example we cannot tell whether he understands what we are teaching 

him. We have to translate such internal processes occurring in the learner’s mind into

externally observable behaviour by asking him, say, the meaning of what we are teaching 

him.

The behaviourists’ reduction of covert mental processes, in learning, into tangible overt 

behaviour, has influenced educational systems all over the world. Statements of educational 

objectives in curricula and the objectives of test or examination questions to measure 

educational achievements are all expressed in terms of externally observable students’ 

behaviour or responses.



Lesson objectives are expressed are expressed in terms of externally observable and 

measurable learner’s behaviour. They state what the student will be able to do at the end of 

the lesson. Test questions on the topics taught during the lesson are also formulated in a 

manner that they demand the learner’s external behaviour to demonstrate internal 

conditions in his mind. 

They use action verbs like “describe”, “show”, “state”, “solve”, “define”, “explain”, 

“distinguish” and so forth. It is only in that way that we can find out about what went on in 

the minds of the learners during the lessons. It is thus the only way of measuring the 

outcomes of learning or the process of education. 

The problem at issue, in connection with testing, is that most tests cannot measure every 

item that was covered by the lessons. They cover mere samples of what was taught, leaving 

out large junks of the materials covered during the lessons. Such samples may not always 

accurately represent what was taught. When a learner fails a test, it does not necessarily 

mean that he did not master the subject matter covered by the lessons.

5.20 The Taxonomy of Educational Objectives

In 1956 Benjamin Bloom , who was an assistant director of the  University of 

Chicago’s Board of Examinations, sought of developing a framework into which items 

measuring the same learning objectives could be classified.

From the 1950s to the 1970s a way of classifying educational objectives in precise 

behavioural terms was devised by Benjamin S. Bloom, D.R. Krathwoh, Anna Harrow and 

others. The writers identified a set of categories of educational objectives, which was 

termed ‘taxonomy of educational objectives’, i.e. classification of educational objectives. 

They devised three domains in that taxonomy, namely: the cognitive domain, the affective 

domain and the psychomotor domain. Each of these domains was subdivided into precise 

learners’ responses, such as recall of mastered specifics, methods or procedures and 

abstractions.



The cognitive domain was the most influential category in curriculum development, 

teaching and developing tests to measure precisely the outcomes of learning.

5.21 Taxonomy of Educational Objective: The Cognitive Domain

This domain was written by Benjamin Bloom and published in 1956. It comprises six 

cognitive or knowledge levels. Cognition is a process of acquiring knowledge through 

reasoning, intuition or the senses. These cognitive levels are (i) retention or memorisation of 

knowledge, (note that ‘cognition’ is the formal process of acquiring knowledge; it include 

understanding and mastering knowledge.) , (ii) comprehension or understanding, (iii) 

application (iv) analysis, (v) synthesis and (vi) evaluation. 

Retention  of Knowledge                                     Decreasing

Comprehension of                                               specifics and
Knowledge                                                           Increasing
Application of                                                    abstracts
Knowledge
Analysis
Of Knowledge
Synthesis of
Knowledge
Evaluation of                                                            
knowledge 

(i) Retention of Knowledge or Cognition

The learners manifest retention or memorisation of knowledge by recalling, remembering or 

recognising specific elements in the subject area they were exposed to. The elements they 

recall or recognise are (a) specifics, (i.e. facts, terms, and trends) (b) ways and means of 

dealing with specifics (i.e. conventions, trends, sequences, classifications, categories, criteria 

and abstractions) and (c) abstracts (i.e. principles, generalisations, theories and structures).

(ii) Comprehension or Understanding



The learners manifest comprehension by translating known concepts or messages into 

different expressions or changing the known materials from one form of symbols to another 

form. The learners also manifest comprehension by interpreting the known materials into 

their implicit meanings indicating interrelations among the parts of known materials. 

Moreover the learners manifest comprehension by extrapolating the known materials, i.e. 

by going beyond the literal meanings of such materials, making inferences about 

consequences or perspectives extended in time dimensions, or in logical sequences. To 

extrapolate is to calculate or extend from known information to reach new information. For 

example the learner may be asked to complete the following statement: “Hat is to head as ---  

--- to foot.” It would be wrong if he gave the answer that “Hat is to head as shoes are to 

foot”, because he would be producing the inferred new information in plural whereas the 

stem is in singular. He would be failing to extrapolate that stem in its singular form. The 

correct extrapolated answer to this logical sequence is “Hat is to head as shoe is to foot”. 

(iii) Application

The learners manifest application by applying known abstractions to particular and concrete 

situations. The abstractions can be general ideas, rules, or procedures and generalised 

methods. They could also be technical principles, ideas and theories, which must be 

accurately remembered in the first place and then applied faithfully in the concrete or 

particular situations.

(iv) Analysis

The learners manifest this level of the cognitive domain by breaking down the known 

materials into their constituent parts whereby revealing their relative hierarchy to clarify 

them or determine their relationships. Analysis can be done on elements, or on their 

relationships or on their underlying principles. The outcome of analysis is a clear conception 

of the known materials. 



(v) Synthesis

The learners manifest synthesis by putting together elements or parts of the known materials 

to form wholes or patterns and structures that were not clearly discernable before. Synthesis 

eliminates blurring details while depicting the most important parts of the known materials 

to obtain holistic perspectives of knowledge.

(vi) Evaluation

The learners manifest evaluation by making judgements about the value of the ideas or 

known materials on the basis of evidence or criteria as compared with prescribed standards. 

In evaluating the known materials the learners seek to determine the value or usefulness of 

the knowledge they are engaged in acquiring in respect of such learners’ needs.

The cognitive domain of education objectives assesses or appraises students’ mastery of 

knowledge by means of achievement tests. These are tests constructed for learners to answer 

using paper and pencil, i.e. writing down their responses on paper to externalise the 

processes going on in their minds through overt behaviour.

Taxonomy of Educational Objectives: The Affective Domain

According to Benjamin Bloom the affective domain includes objectives, which describe 

changes in interests, attitudes and values as well as the development of appreciations and 

adequate or appropriate adjustments to new conditions in the environmental situation. 

Something “affective” is something related or having an effect on the emotions or feelings. 

The affective domain of educational objectives deals with changes in emotions or what the 

individual feels, desires likes or values etc. It is axiological.

David R. Krathwoh and others published taxonomies of educational objectives in the 

affective domain. The classification of educational objectives in the cognitive domain used 

the principle of proceeding from the simple to the complex, and from the concrete to the 

abstract. This principle, however, could not be used in the classification of educational 



objectives in the affective domain because it was concerned with interests and 

appreciationsorvalues, which  are subjectively perceived.

In 1964 several authors including David R. Krathwoh, Benjamin S. Bloom, and B.B. Masia 

wrote the following taxonomy. The classifiers of the affective domain realised that at the 

bottom of the classification the process of “internalisation” was needed. Internalisation was 

defined as a process whereby the new idea gradually dominated the learner’s thinking and 

motives. He began acting in the new value orientation.

The Taxonomy of Educational Objective in the Affective Domain as written by Krathwoh 

and others can be summarised as follows

Krathwohl's affective domain taxonomy is perhaps the best known of any of the affective 
taxonomies. "The taxonomy is ordered according to the principle of internalization. 
Internalization refers to the process whereby a person's affect toward an object passes from a 
general awareness level to a point where the affect is 'internalized' and consistently guides or 
controls the person's behavior (Seels & Glasgow, 1990, p. 28)." 

Receiving is being aware of or sensitive to 
the existence of certain ideas, material, or 
phenomena and being willing to tolerate them. 
Examples include: to differentiate, to accept, to 
listen (for), to respond to.

Responding is committed in some small 
measure to the ideas, materials, or phenomena 
involved by actively responding to them. 
Examples are: to comply with, to follow, to 
commend, to volunteer, to spend leisure time in, 
to acclaim.

Valuing is willing to be perceived by others as valuing certain ideas, materials, or 
phenomena. Examples include: to increase measured proficiency in, to relinquish, to subsidize, 
to support, to debate.

Organization is to relate the value to those already held and bring it into a harmonious and 
internally consistent philosophy. Examples are: to discuss, to theorize, to formulate, to balance, 
to examine.



Characterization by value or value set is to act consistently in accordance with 
the values he or she has internalized. Examples include: to revise, to require, to be rated high in 
the value, to avoid, to resist, to manage, to resolve.

References: 

Krathwohl, D.R., Bloom, B.S., and Masia, B.B. (1964). Taxonomy of educational objectives: 
Handbook II: Affective domain. New York: David McKay Co.

Seels and Glasgow (1990). Exercises in instructional design. Columbus OH: Merrill Publishing 
Company.

The Affective Domain

In addition to devising the cognitive taxonomy, the Bloom group later grappled with a 
taxonomy of the affective domain–objectives concerned with interests, attitudes, 
adjustment, appreciation, and values. This taxonomy consisted of five categories 
arranged in order of increased internalization. Like the cognitive taxonomy, it assumed 
that learning at the lower category was prerequisite to the attainment of the next higher 
one. Here is an overview of the categories:

 1.0. Receiving (Attending)
 1.1. Awareness
 1.2. Willingness to receive
 1.3. Controlled or selected attention
 2.0. Responding
 2.1. Acquiescence in responding
 2.2. Willingness to respond
 2.3. Satisfaction in response
 3.0. Valuing
 3.1. Acceptance of a value
 3.2. Preference for a value
 3.3. Commitment
 4.0. Organization
 4.1. Conceptualization of a value
 4.2. Organization of a value system
 5.0. Characterization by a value or value complex
 5.1. Generalized set
 5.2. Characterization

In addition, Elizabeth Simpson, Ravindrakumar Dave, and Anita Harrow developed 
taxonomies of the psychomotor domain.



Read more: Taxonomies of Educational Objectives - The First Taxonomy of Educational 

Objectives: Cognitive Domain, The Affective Domain, Revision of the Taxonomy -

StateUniversity.com http://education.stateuniversity.com/pages/2475/Taxonomies-Educational-

Objectives.html#ixzz2CAxE9Wmd

(i) Receiving or Absorbing the New Idea.

At this stage the learner becomes merely sensitive to the stimulus. He shows willingness to 

pay attention to the communication. The stage starts with (a) the individual’s becoming 

aware of the new idea and goes on to (b) his being willing to receive the communication and 

(c) selecting some aspects of the new communication.

(ii) Responding.

This stage follows up the new idea by doing something with it. The stage starts by (a) 

acquiescence in responding, followed by (b) willingness to respond and finally by (c) 

satisfaction in response.

(iii) Valuing.

This stage involves receiving the new idea as worthwhile having; this is shown by the 

learner’s behaviour that is consistent to or in harmony with the new idea or the values 

contained in it. Valuing starts with (a) acceptance of the value in the idea, followed by (b) 

preference for the value, and by (c) commitment to the new idea.

(iv) Organisation

There are, at this stage, several values involved. It therefore necessary to organise these 

values into a system, determining the interrelationships among them, and establishing the 

dominant and pervasive values (that is those that are present everywhere). Thus organisation 



starts with (a) conceptualisation of existing values, followed by (b) organisation of a value 

system.

(v) Characterisation by Values or Value Complex

The new values are already placed in the individual’s value hierarchy. They are organised 

into an internally consistent system. The individual in his behaviour has adopted them 

whereby he acts according to their prescriptions. He is characterised by these values or value 

system. Characterisation by value starts with (a) establishing a generalised set of behaviour 

that is in accordance with the new values, followed by (b) characterisation or formation of 

habits that are in accordance with the new values.

Krathwoh’s taxonomy has been criticised, as too abstract, that is not specific enough, for 

curriculum development purposes where particular objectives to be attained by learners must 

be specified in behavioural expressions. The taxonomy has not provided the methodological 

and theoretical framework for evaluating and measuring attainments in the affective domain, 

or the outcomes of emotional processes in education. This is unlike the case of the cognitive 

domain where the educational objectives are converted easily into observable expressions of 

the students’ cognitive states. A reform or refinement of the taxonomy is needed. Such a 

reform should examine the possibilities of reducing desires, aspirations and so forth, to 

externally observable behaviour. Plays and drama including films tend to portray a great 

deal of such sentiments and beliefs overtly. They include expressions of emotions such as 

deep grief through acting.

According to Kim Bentley(2012) ( a writer working for e How who holds a Bachelor of 

Science in post-secondary education from the University of Akron), if you are reading a 

book in class, ask them how a character's actions made them feel. These questions are about 

the students’ ability to understand situations with their feelings, promoting empathy and/or 

sympathy.



In many educational systems, the affective domain is not assessed directly as a separate 

outcome of the process of education. The acquisition of new values, attitudes or 

appreciations is often measured indirectly through the achievement tests used in assessing 

learning achievement in the cognitive domain or and through performance tests. 

5.23 Taxonomy of Educational Objectives: The Psychomotor Domain

This domain is concerned with locomotion or ability to move and agility, or ability to move 

quickly, nimbly and with ease. Its effective executions involve dexterity or physical skills 

combined with accurate mental coordination. A pool or snooker player for example uses 

accurate visual acuity to estimate the angle between two lines. That is the line from the cue-

ball to target-ball, and the line from target-ball to the hole. 

He also uses accurate muscular movement to strike the cue-ball at that estimated angle 

between those two lines.

              Hole
                                                               

Target-ball                                                              
                                                                           



Estimated Angle                                                                                    
                            
           
Cue-ball                          
                 
        Cue
                               

A number of psychomotor domains on the taxonomy of educational objectives have been 

developed. Among the most comprehensive ones is that of Anita J. Harrow (1972). It was 

published as under the title “A Taxonomy of the Psychomotor Domain: A Guide for 

Developing Behavioural Objectives”, published by McKay, in New York.

Anita J. Harrow defined “psychomotor” as “any human voluntary observable movement that 

belongs to the domain of learning.” It thus constitutes acquired or learnt movements of body 

parts along with accompanying corresponding mental acuity activities as bases. (Acuity is 

the ability to think, see and hear clearly.)

The taxonomy is divided in six stages as follows:

-

(1) Reflex Movements.

These are involuntary actions of the body made instinctively in response to stimulus. They 

are subdivided into (i) Segmental reflexes, or movements of merely certain parts of the 

body. (ii) Inter-segmental reflexes or movements certain interconnected part of the body. 

(iii) Supra-segmental reflexes. These are movements of the whole body.

(2) Basic Fundamental Movements



These are sets of locomotion that are divided into: (i) locomotor or muscular movements; (ii) 

nonlocomotor or sensory movements involving mainly the nerves; (iii) manipulative 

movements which combine both muscular and sensory movements.

(3) Perceptual Abilities
These are mental and sensory processes involving the intake of messages through the senses 

and discerning their meanings. They are subdivided into: (i) kinesthetic discrimination, 

whereby an internal sensory feeling receives and discriminates in-coming messages; (ii) 

body awareness, which is an awareness and control of the pose or position of the body in 

relation to its surroundings. It includes awareness and control of body balance. (ii) Visual 

discrimination, i.e. visual acuity, visual tracking, visual memory and figure-ground 

discrimination. (iv) Coordinated abilities such as eye-hand coordination.

(4) Physical Abilities

These are muscular abilities such as muscular endurance, cardiovascular endurance, 
strength, flexibility, and agility. They are also coordinated muscular reaction in, say, 
reaction-response time and stopping and starting activities.

(5) Skilled Movements 

These are subdivided into: (i) Simple and adoptive skills ranging from beginner, 

intermediate, and advanced levels. (ii) Compound adoptive skills that also range from 

beginner, intermediate to advanced levels. (iii) Complex adoptive skills that also range from 

beginner, intermediate and advanced levels.

(6) Non-discursive or Coherent Communication
These are non-verbal expressive movements. They include postures, gestures and facial 

expressions. They also involve artistic or aesthetic movements like in dancing. The mastery 

of these skills is ordered starting from simple initial beginner levels and proceeding steadily 



to higher levels, which are normally unattainable without the initial mastery of the lower-

level skills in the hierarchy.

Lecture Six

Thoughts on the Purposes of Education

6.0 Introduction

Introduction

Different philosophers and thinkers have written on the purposes of education. They 

have generally proposed three kinds of purposes of education (i) education for attaining 

the good or survival of the society, (ii) education for attaining the good of the individual 

and (iii) education for the pursuit of excellence in the subject or matter of education.

6.1 The Pre-eminency of Society as Contrasted with the Pre-eminency of the 

Individual in Determining the Purpose of Education

The pre-eminency of society as contrasted with the pre-eminency of the individual in 

determining the purposes of education is an issue based around the question of 

individual liberty and rights and extent of the powers of government over its citizens. It 

is a question of concern in political and moral philosophy. What makes the government 

legitimate? What is the purpose of government? What are its limits?



6.2 Socrates and Plato

The Necessity of Government

Socrates and Plato were the first philosophers to consider these questions on the 

necessity of government to exist and to have powers over the individual citizens under it. 

Socrates supported the idea that the citizen has a duty to obey the government in pursuit 

of the common good. The government was responsible for the common good, or the 

well being of all the citizens in the state.

Plato, in his Republic, proposed that every individual’s capacities should be usefully 

deployed for the good of society. The character of any state depends on the quality of its 

people and their rulers.

The state needed to have a sound political system, which was only possible if it had a 

sound education system. Education was therefore instituted to promote the welfare and 

survival of the state. In the Republic the young generation was categorised according to 

their mental abilities into golden boys, silver boys and iron boys. The brightest golden 

boys were to be educated to occupy the highest offices as philosopher kings in the 

Republic. The silver boys who were second in mental capacities were to be trained as 

defenders of the Republic. The lowest level in mental capacities the iron boys were to be 

prepared for physical work and to produce food and other commodities for the Republic.

Thomas Hobbes (1588-1679) in his book “Leviathan”, which was published in 1654, 

attempted to show the importance of a government. He imagined what human life would 

be like without a government. He concluded that without a government to maintain 

order and control human interactions, a situation of war of all against all would arise. 

Each person would do whatever he or she could get away with. “Human life would be 

solitary, poor, nasty, brutal and short”. A government is a practical necessity. Thomas 

Hobbes’ arguments were based on his assumption that human beings are naturally 



egoistic and evil. The existence of a government was necessary to curb and control the 

evil nature of human beings.

This view is opposed to anarchism. Anarchism is the position that there is no 

conceivable justification for government to exist. There are two forms of anarchism, 

naïve anarchism and theoretical anarchism. Naïve anarchism is characterised by the 

belief that in the absence of governmental control people would still exist in peace and 

harmony. Government is an unnecessary evil that restricts human freedom and 

prosperity. Naïve anarchism assumes that human beings are naturally good, and that it is 

society that corrupts people and leads them to evil.

Theoretical anarchism has the position that government has no legitimate authority; even 

though, we may have to tolerate its existence as a matter of practical necessity.

It should not, however, have absolute power. According to Thomas Jefferson (1743 –

1826), who was the 3rd president of the United States of America,  “that government 

governs best that governs least”. What justifies a government is a central philosophical 

issue.

6.3 Social Contract Theory

The Social Contract Theory

This is a theory which proposes that a government is just and legitimate if its exercise of 

power is based on an explicit or implicit agreement made between the citizens and the 

government itself. The government has authority to control the lives of its citizens only 

because each citizen has given that government such authority.

John Locke (1632- 1704), the founder of the social contract theory contributed a lot to 

political thought. He is the key source of government by consent, majority rule, natural 

human rights, and separation of power. He together with others influenced the move to 

circumscribe or restrict the powers of the British monarchy. He stated that although we 



delegate our powers and freedom to the government through the social contract, we do 

not surrender them. We retain the ultimate control of our lives. The government is 

always our creation and servant. The individual citizen has ultimate control over his life. 

Locke advocated liberal democracy by social contract and rule through the will of the 

majority of individuals in the state.

6.4 The Philosophy of Utilitarianism and Liberalism

A philosophy of utilitarianism, which proposes that the right action is the one that 

produces the greatest amount of happiness for the greatest number of people – applies in 

political theory as well as in determining the purposes of education. Utilitarianism 

claims that the function of the government is to promote the well being of its citizens by 

creating society that achieves the greatest amount of goods for the greatest number of 

people. Thus society should be ruled by the will of the majority. John Stuart Mill (1806 

– 1872), one of the founders of utilitarianism, argued that maximising individual liberty 

is the only essential means for creating the best society for all. A restriction on 

individual liberty, such as barring him from determining the purpose of education, which 

cannot be shown to promote the general good, is illegitimate.

John Stuart Mill was also the founder of what has come to be called “classical 

liberalism” to distinguish it from the liberalism of left wing politics of to day. John 

Stuart Mill followed through John Locke’s political philosophy. Liberalism comes from 

the Latin word ‘libertas’, which means liberty or freedom. Classical liberalism 

emphasises the freedom of the individual. It includes the freedom of the individual from 

inappropriate government control and individual freedom to pursue his individual 

interests. Mill sought for principles that would limit the power of government over 



individual lives. Mill wrote a historically very influential (even to day) essay entitled 

“On Liberty” in 1859 in which he argued for the necessity to establish the proper 

balance between governmental control and individual freedom.

The ‘one principle’ that determines when a society is allowed to impose its will on an 

individual is that ‘the sole end for which mankind are warranted individually or 

collectively in interfering with the liberty of action of their numbers is self protection.’

6.5 Marxism

Marxism

Marxism claimed that the fundamental principle of a just society is that the goods of 

society be distributed equally. In the ideal society private ownership of property would 

be abolished. The community would hold the ownership of property. In that ideal society 

there would be no extreme wealth and no extreme poverty. Society would be ruled by 

the maxim “from each according to his ability and to each according to his needs.” This 

is communism. It means that society should demand the best output from the individual. 

In exchange, the community would give each individual a share in accordance to his 

needs, rather than giving him a share in proportion to level of his contribution.

In Marxist theory, economics rules everything. Those who have economic power control 

society. The individual has no right except what society deems as his fair share of wealth 

and hence his proportional share of power. In communism the ultimate power over the 

life of the individual is placed on the state, not in the individual. Thus the individual has 

no say in determining the purpose of education.

6.6 John Dewey

Pragmatic Philosophy of Education



John Dewey (1859-1952) proposed a pragmatic philosophy of education whereby he 

advanced the idea that education was a process of reconstructing and reinstituting 

experience to promote the individual’s efficiency and good citizenship. The purpose of 

educating the individual therefore was primarily to improve his rendering service to the 

society. Education goes all the way from the birth of the individual to his demise. 

Education was not a preparation for life. It was life itself, and part of the macro-

processes in society. It is a dynamic process towards higher levels of development of 

society.

There are no absolute truths what have been discovered as true to day may be found 

false in future because situations are bound to change. In our everyday discovery of new 

knowledge and experimentations with ideas and testing what we assume true, we may 

discover that the old truths are in fact falsehoods. Truth is temporary.

The curriculum content should not be burdened with dead wood, i.e. subjects that are 

unrelated to the pupils’ lives and every-day experiences.

6.7 James Aggrey

James Aggrey

James Aggrey was a Ghanaian preacher who emphasised on a curriculum reform in 

Africa to counteract racial segregation and colonial servitude of black Africans. He 

advocated that education should address itself to the immediate problems of the black 

African society. People were contracting infectious and contagious diseases due to poor 

hygiene. His recommendations caused the colonial authorities, in many parts of Africa, 

to introduce health science and hygiene in schools along with agriculture, handcrafts, 

besides some vocational education and training subjects or trade skills.

6.8 Julius Nyerere

Julius Nyerere



Julius Nyerere was the founder and the first president of Tanzania who introduced a 

policy of education, the Education for Self Reliance, which was a means of inducing 

socialism in the country. “An education must inculcate a sense of commitment to the 

total community and help pupils to accept values appropriate to our kind of future, not 

appropriate to our colonial past”, he argued. (“Schools must become communities, 

which practise self-reliance.”

Most of the above citations have been presented to show the extent to which they 

support the pre-eminency of society at the expense of supporting the pre-eminence of the 

individual in deciding on the purpose of education in a given society. Education should 

serve as a tool with which to achieve the good of society or the collective good, rather 

than serving as a tool with which to achieve the good of the individual.

We now turn to citations that support the pre-eminency of the individual in deciding on 

the purpose of education.

6.80 Theory of Justice and Liberalism

This is a contemporary theory on moral and political philosophy. John Rawls (1921-), a 

professor of Philosophy at Harvard University, has published a number of influential 

writings on the subject, such as “A Theory of Justice” in which he tries to strike a balance 

between individual liberty and rights versus the society’s duties and interests in 

maintaining an equitable distribution of goods – to guard against unfair competition 

including egoism. Rawls advances a blue print of a society in which the individuals are 

encouraged to achieve the highest attainments and improve their positions to reach the 

highest levels and yet they are guaranteed that no one will be hopelessly left behind. A 



theory of justice must be acceptable to every one. People will accept a theory of justice if 

they think it is fair.

John Rawls suggests a compromise between individual liberty and social equality. The 

just government is the one that allows the greatest basic liberty while ensuring that any 

social and economic inequalities would produce the greatest benefits for the least 

advantaged and would afford anyone equality of opportunity. Such a society would be just 

and fair because it would be agreeable to every one. According to Kelley Ross, the 

contract to be struck should maximise freedom and should be consistent with highest 

equality that can be achieved.  Rawls’ theory takes the social contract and abstracts it from 

any previous situations. Rawls’s principle is that the contract should maximise individual 

liberty and equal opportunity in attaining economic and social accomplishments. John 

Rawls’ theory found ready application in the welfare state situation from the1950’s 

onwards.  (Kelly L. Ross; The State of Nature and Other Political Thought Experiments; 

Friesian Journal of Philosophy, online, 2008). The role of government is to protect its 

citizens from threats to their basic rights. In education for example it is the right of the 

individual to decide on the purpose of education for him or his children, not the 

government.

6.90: Jean Jacques Rousseau 1712 -1778

Jean Jacques Rousseau (1712- 1778) 

Jean Jacques Rousseau contended that the child should be brought up alone and away 

from society, which was the source of evil in every child. The child was born naturally 

good. All the evil one finds in a child cannot have come from within him. It must have 

come from society Jean Jacques Rousseau contended that the child should be brought 



up alone and away from society, which was the source of evil in every child. The child 

was born naturally good. “Everything is good as it leaves the hands of the Author of 

things; everything degenerates in the hands of man” (Emile Book One)

(Emile Book One)

God made the child. God is good. The child is good by nature. Whatever we find wrong 

in the child, he learnt it from his interactions with evil people.

The teacher should guide the child according to his nature. “ Let him know nothing 

because you have told him, but because he has learnt it on his own. Let him not be 

taught science, let him discovery it” The purpose of education was to foster the good 

nature of the child and to protect him from being contaminated with evil. The child was 

to learn naturally by following his natural dispositions. “The child is not a miniature 

adult.” (Jean Jacques Rousseau: Emile)

6.91Johann Pestalizzi

Johann Pestalozzi   

Johnn Pestalozzi was Swiss educator who established a school at Burgdoff in 1799 to 

put Rousseau’s ideas and methods into practice. He conducted a number of pedagogical 

experiments, from which he concluded as working “splendidly”. He used a method of 

instruction that he called “intuitive practice” to encourage the child to discover 

knowledge under the guidance and close supervision of his teacher. He also encouraged 

the pupils to learn through a series of activities that their teachers had carefully 

arranged, a procedure called learning by doing.

6.92 Friedrich Froebel

Friedrich Froebel’s Principles



Friedrich Froebel also took up the ideas of Jean J. Rousseau and Johann Pestalozzi and 

expanded them by theorising further. He actually complemented them with greater 

insights and theoretical bases. 

Froebel proposed as follows: 

(i)All creation existed in a unit, therefore all the properties making up the world are 
internally connected to one another. (ii) A constituent of any thing reflects the structure 
and organisation of the whole. (Each entity in the universe reflects structure and 
organisation of the universe). (iii) Whatever an entity is to become is generally present 
at the moment of fits birth. (iv) Latent characteristics of an entity including, powers, 
knowledge and so forth, unfold with progressive exposure to physical materials and 
experiences which make “the inner become the out”- i.e. realisation of talents. (v) 
Mathematics is the language of the universal laws that stem from the creator and govern 
all creation.

These five propositions formulated by Froebel came to known as “Froebel’s first 
principles”. They were reflected in the nature of the child. They were natural tendencies 
of children. In the raising of children one should encourage them to observe, imitate, 
reconstruct examples of the universal laws through direct use and manipulation of 
materials found in nature.

“Man contains within himself the potential for perfection of body and mind and spirit. 

Exercises of the children’s emerging capacities could lead the children to progressively 

higher levels of physical, intellectual and moral development” (Down 1978). 

If Froebel’s first principles are applied in properly designing materials, they could serve 

as vehicles for promoting children’s initiatives and understanding of laws in nature. 

6.93 Existentialism

Existentialism

Existentialism is a philosophy which contends that the individual person is free and is 

not to be culturally marshalled or coerced by society. He has basic rights, which should 

not be infringed upon by social machinations. Society has no right to determine the 



essence of an individual person. That is his prerogative. The individual has the basic 

right to choose what to become. We are what we are because we chose to be so. Human 

beings are not already predetermined personalities. For human beings existence 

precedes essence. The essence of an individual is his personality. The individual first 

exists, and then he becomes a personality, i.e. his essence. It is he who chooses what to 

be or what his essence should be.

The ultimate goal or purpose of education is to cultivate the authentic person. An 

authentic person is one who determines for himself what to be. Contemporary education 

systems impede and violate the development of the authentic person. Schools are 

nothing but means of manipulating and controlling the individual. They structure 

instructions to make the individual attain learning objectives which they pre-determine 

and prescribe or set for him to achieve. They choose what he should be like, without his 

consent. He is never consulted on whether or not he wishes to achieve those set 

objectives.

In existentialist education it is the individual who chooses the purposes and contents of 

education, and not society. The students should create their own destinies in life, rather 

than being slotted into predetermined positions or roles for the advancement of the 

common social good.

Lecture Seven

Education for Democratisation



7.0 Nature of Political Authority

Political Philosophy

Political authority is the power of government to control and order human interactions 

among people under it. Political authority has always been there as part of human 

existence throughout history. There has always been some form of social organisation 

with leadership among them wherever people have come to live together. In ancient 

societies the legitimacy of government authority was based on the divine right theory, 

which stated that the chief, king, pharaoh, or emperor or who ever such leader, received 

their authority to rule from God, or gods. The ruler was expected to follow moral codes 

and standards of justice to make his rule pleasing to the divine powers to which he owed 

his rule.

Another approach to governmental legitimacy is the justice theory that states that the 

legitimacy of a government depends entirely on the issue of whether such a government 

is serving the cause of justice. The ancient Greek philosophers, for example Plato and 

Aristotle seemed to justify the authority of government on this basis.

The most appropriate people to hold the highest political offices in Plato’s Republic 

were philosopher kings because the best at philosophy were considered best able to act 

justly and realise the common good. Aristotle saw humans as political animals i.e. social 

animals living in organised communities for the pursuit of the highest common good. 

The state or polis was the highest form of an organised community. Political power was 

the result of inequalities in skills and virtues. No individual member of the community 

was self-sufficient in all qualities. To be complete a person needed to live in an 

organised community where his inadequacies would find qualities complementary to his 

own. Justice is a necessary virtue in civic life. The ideal ruler embodies the moral virtue 

of justice, treating every one fairly.



In 15th century Nicolas Cusa who also promoted democracy in Medieval Europe 

rekindled Platonic and Aristotelian thoughts on political authority. Authority was viewed 

as the right to command and correlatively the right to be obeyed. He wrote a book on the 

organisation of the Council of Florence. Cusa saw men as equal and divine. All men 

were equal in respect of sharing political authority. They all were divine in the sense that 

they had within them an image of God. A democracy was to give them all equal share of 

political authority. Such a political authority would be a perfect application of the 

justice theory which required the government to serve the cause of justice.

Thomas Hobbes (1588-1679) contested the notion of a virtuous or divine nature as 

contained within human beings. For Hobbes, human nature is essentially egoistic. To 

him a human being was naturally inclined to seeking self-gratification with no regard of 

others’ rights. Thus people are continuously defenseless against the greed and 

selfishness of their fellow human beings.

Hobbes concluded that the state arises from common agreement to raise the community 

out of its natural egoistic tendency. Establishing a government, which is to be vested 

with complete control over the community and is in position to control human 

interactions and administer justice, is the only way of rescuing the community out of its 

natural egoistic tendency. Left to follow their natural impulses people would act 

brutally, towards one another. Without a government a situation of war of all against all 

would arise. A government is a practical necessity. Thomas  Hobbes’ contention is based 

on Plato’s and Aristotle’s theory of governmental legitimacy being based on the justice 

theory.

The other approach to governmental legitimacy is John Locke’s social contract theory. 

John Locke (1632-1704) wrote extensively on political philosophy. He first wrote on 

natural law i.e. the law of nature which claims that there is an objective moral law that 

transcends human conventions and decisions, and which governs individuals and the 



conduct of society and can be known through reason and experience on the basis of the 

natural order of the world and the built-in tendency of human nature. The natural law 

guaranteed us basic natural inherent rights by virtue of the fact that we are human. A 

right is a justified claim to something that others have certain duties with respect to the 

possessor of the right. John Locke insisted that human rights are natural prerogatives to 

human beings and that the government cannot take them away. They are indefeasible or 

inalienable. (i.e. they cannot be made void; they cannot be nullified). We possess these 

rights in the ‘state of nature’. The state of nature is an image of a situation where human 

beings live without any government. The original organised society under a government 

was conceived as an original agreement, or social contract, negotiated among people 

before government comes into power.

Among the natural moral rights are the preservation of our own life, health, liberty and 

possessions. In other words natural rights to life, liberty and property. The government 

can never justifiably violate these natural rights.

John Locke’s social contract theory is based on his perspectives on these natural human 

rights. According to him we create the government with the social contract, but we do 

not surrender our rights to the government. We bring the government into being to 

protect our natural right. It rules through our consent. The government is our creation, 

therefore our servant, not an absolute power over us. The social contract theory 

influenced the Glorious, French and American revolutions. Thomas Jefferson (1743 –

1826), who was the 3rd president of the United States of America, said “that government 

governs best that governs least”. He also wrote in 1776 to replicate John Locke’s ideas: 

“That to secure these rights, governments are instituted among men, and whenever any 

form of government becomes destructive of these ends, it is the right of the people to 

alter or to abolish it.”



If a government has been imposed on the people without their consent or if it is not 

fulfilling its contract say by violating the people’s rights then that government has no 

longer any legitimacy.

Thus during the era of enlightenment many philosophers were unsatisfied with the 
existing doctrines in political philosophy, which marginalised and neglected the 
possibility of a democratic state.

7.2 Direct Democracy 

Democracy is a political theory. Like all political theories democracy is tied to implicit or 
explicit philosophical views on human nature and morality, or political and moral 
philosophy. Among the ideals of a democratic political system are: (i) The powers of 
government should be limited and confined to the bare duties of protecting the people’s 
rights and liberties; (ii) The government owes its existence to the people’s consent (iii) 
The government exercises power on behalf of the majority of the people i.e. it governs 
through majority will and (iv) There is a separation of powers.

Democracy literary means rule by the people or majority rule. It was coined from the 
Greek terms ‘demos’, which means people and ‘kratos’ which means rule.

In the middle of the 5th century B.C. ‘democracy’ among the ancient Greek city-states 
denoted a political system that was run and dictated to by the whole population of 
citizens in the city state. The term "democracy" was first used in ancient Greek political 
and philosophical thought in the city-state of Athens. It was Cleisthenes, who established 
what is generally held as the first democracy in Athens in 508 to 507 BCE. Cleisthenes is 
referred to as "the father of Athenian democracy. Athenian democracy took the form of a 
direct democracy, and as such it had two distinguishing features:-i- random selection of 
ordinary citizens to fill existing government administrative and judicial offices, and –ii- a 
legislative assembly consisting of all Athenian citizens, who were eligible to speak and 
vote in that assembly. It set the laws of the city state. Athenian citizenship, however, 
excluded women, slaves, foreigners (μέτοικοι metoikoi), and males under 20 years old.
Athens had an estimated population of  200,000 to 400,000 residents, only between 
30,000 and 60,000 of these were citizens and eligible to sit in the ass assembly.]Athenian 
democracy direct in the sense the decisions were made by the assembled citizens, and in 
the sense that these citizens controlled the entire political process and many citizens were 
involved constantly in public business. Thus the Athenians enjoyed their liberties by 



living in a city that was not subject to another power and by not being subjects 
themselves to the rule of other persons. 

To day democracy is used to refer to liberal democracy. Liberal means a society’s 

respect of individual liberty and property. As a political system liberal democracy means 

a system of government by representatives of the people. The representative aspects of 

liberal democracy is necessitated by the large number of citizens where by groups of 

them need to choose one of them to represent their will in the exercise of political 

authority.

The principles of democracy are liberty, equality, justice and fraternity. These are basic 

values held in a democracy. They also pervade in other social institutions within the 

democratic political system. Such social institutions include industrial and business as 

well as professional institutions.  These words represent basic values of democratic 

political systems, including that of the United States. Rule by absolute monarchs and 

emperors has often brought peace and order, but at the cost of personal freedoms. 

Democratic values support the belief that an orderly society can exist in which freedom 

is preserved. But order and freedom must be balanced.



In the early days of the French revolution, the members of the third estate agreed to stick 

together in the face of opposition from the king and nobles. The "Tennis Court Oath" 

became the first step towards representative democracy in France.

Liberty is a key principle in a democracy. It is the individual’s right to govern himself 

independent of any, social and political institutions; (Schneewind, J.B., 1988, The 

Invention of Autonomy, Cambridge, Cambridge University Press). To have liberty is to 

be autonomous as one’s person and to be directed by considerations, desires, conditions 

and characteristics that are not imposed externally upon one, but are part of one’s 

authentic self. Liberty gives rise to absence of political control of citizens in a state. 

Liberalism refers to the approach in political power and social justice that determines the 

rights of all citizens to control their own lives. (Rawls, John:  1993 Political Liberalism; 

New York Columbia University Press).  John Stuart Mill in his book “On Liberty” 

argued most convincingly in support of individual liberty and that society had no right to 

interfere in the affairs of the individual beyond what is required for protection of others. 

Liberty is directed against the tyranny of rulers over their subjects. Democracy arose in 



the wake of defending liberty, equality and justice as basic rights among the citizens in a 

state.

Justice, like nearly every other word which men use in ethical expression. It implies, 

first, the impartial application of a law to the particular cases which fall under it. It 

implies, secondly, that the law so to be administered shall either be for the general good, 

or at least sha11 have been enacted by the legislator with an honest intention to promote 

the good of those whom it is intended to benefit. 

Democracy is either direct or representative i.e. liberal.

Direct democracy is a political system whereby the citizens vote on all major political 

decisions. There are no intermediaries or representatives. Relatively small communities 

such as the city-states in Ancient Greec have applied direct democracy. To day however 

it is applied even in states or countries with large populations in the form of referenda. In 

Switzerland the Swiss Cantons use direct democracy. Small civic organisations in many 

countries also utilise direct democracy such as small towns, industrial and professional 

societies, colleges and university faculties and so forth.

The first communities to use direct democracy were the Athenians during the 5th century 

BC. During those early days democracy had two distinct features.

(i) It had an allotment or selection by lot (i.e. random or chance selection) of citizens to 

occupy government offices and courts. This gave all the citizens equal opportunities of 

being selected to occupy government senior offices.

(ii) It had an assembly of all the citizens. All the Athenian citizens were eligible to 

contribute in discussions on public affairs and vote in the assembly, which set law of the 



city-state. Women and slaves however were denied of both of political rights of 

allotment and inclusion in the assembly.

The Athens had a population of 250,000 inhabitants, but only 30,000 of them were 

eligible to speak and vote in the assembly, and could be selected by the assembly to 

occupy senior government offices. Most of the officers of the government were allotted. 

The assembly also elected the generals and a few other army officers.

7.3 Indirect or Liberal Democracy

This is a political system where majority rule is set up through representation of elected 

persons to act and exercise power on behalf of the people. It adheres to John Locke’s 

theory that although we delegate our rights of freedom and control to the government, 

we do not surrender them; the government is our creation and servant. We retain the 

ultimate control over our lives.

Indirect democracy rule is rule by majority will. Each and every individual citizen in 

society has a share in political authority as well as in the economic prosperity and well 

being of the state. This political system owes its inception in Europe to the Era of 

Enlightenment, where new theories about human nature and reality, along with scientific 

discoveries became influential in society. It changed thought and orientations in favour 

of liberal democracy, leading thinkers political thinkers like John Locke, Jean Jacques 

Rousseau and Friedrich Froebel to new insights. These political theorists were driven to 

two basic questions concerning a conceptual distinction between state and government. 

“State referred to a set of lasting institutions through which power is distributed and its 

use justified. These institutions include an assembly to make laws, an executive to 

implement such laws and a judiciary to supervise their just application. Government 

refers to specific group of people who occupy positions in these institutions and exercise 

political powers vested in such institutions.



In economic terms indirect democracy signifies that every individual in society shares 

the economic prosperity and well being of the whole nation. Each individual participates 

in contributing to the production of goods and services as well as in their distribution.

In social terms indirect democracy signifies the application of four principles in society. 

These include liberty, equality, justice and fraternity as, were pointed out earlier. Liberty 

implies freedom to each citizen to control his own life. It is freedom from being 

controlled or ruled by others. Equality implies that, in a democracy, all individuals have 

equal rights in sharing political power. Justice implies that all citizens in a democracy 

are treated fairly or justly. Each citizen has an equal share of political authority like any 

other citizen. Fraternity implies mutual respectful, friendly, harmonious and tolerant 

relations among all citizens in the democracy, following their equal political rights. 

Social democracy should guarantee equal opportunities to all members in society 

regardless of the creed, ethnic grouping or political allegiance. It should also provide 

maximum freedom to every citizen letting him develop and exploit his capacities and 

talents in all spheres of human occupation.

Indirect democracy presupposes a diversity of individual talents, resourcefulness and 

abilities being deployed together. A situation like this means that all individuals’ 

judgements, decisions and actions are taken into account on all matters under 

consideration. This maintains a positive attitude to and valuing the democratic principle 

of rule by majority will. In a democracy all concerns are shared and harmonised through 

a consensus or common agreement in the interest of fairness or just treatment and 

respect of equality. Democratic principles permeate all social institutions in the state. 

These institutions’ operations are governed by democratic attitudes of equality, mutual 

respect and tolerance.

7.4 Democracy and Education



The concept of democracy in education is seen from the perspective of democratic 

principles. Education is a means by which man raises his capabilities or talents, which 

he uses to secure his own well being. Human well-being is human good. Such well-

being includes fair, harmonious, friendly and peaceful interactions with his fellow 

human beings. This can only be achieved if every member in society accepts, adopts, 

and practices the democratic principles. Such democratic principles are acquired through 

education in all its three contexts, formal informal and nonformal education contexts. At 

school the individual learns the theoretical aspects of democracy. In his occupational 

engagement after completing school the individual participates in creating the 

government of the people the practical aspects of democracy. This is practical part. It is 

also a context of education, enlightening the individual about the extent to which 

democracy actually works in practice.

Thus the process of education involves the development of the individual in the pursuit 

of his own good and the good of his community. Education is a means to secure the 

democratic principles as part of an individual’s and his society’s well being or good.

According to John Dewey (1938) in a democratic society education should be planned to 

make every member of society capable of shouldering social responsibilities and 

discharging them effectively. Education should instill in the individual a sense of 

accommodating the necessary changes in the social structure and enable him orientate 

his behaviour smoothly towards such changes and the challenges they pose.
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Lecture Eight

Education for Liberation and the Process of 
Conscientisation



8.1Education for Liberation

The concept of liberation presupposes a social situation where the democratic principle 

of equality is violated. John Locke (1632-1704), as we saw earlier, stated that every 

human being has the natural rights to life, to liberty and to property. The violation of 

individuals’ rights to liberty and to property tends to occur in the contexts where the 

more powerful members in a community infringe upon the rights of the weaker or less 

powerful members in that community.

Liberation in such a context is an act of restitution to redress the injustices suffered 

under the violation of natural human rights. It is a process of setting the aggrieved 

individuals free from injustices - restoring their natural rights.

Definitions

To liberate some one is to set him free from the control of someone else, so that the 

liberated person is in control of his own life. It is a restoration of the natural right of 

liberty. Thus liberation from colonial rule or foreign occupation of political authority in 

a territory results in empowering people  in that territory to rule themselves- restoring 

their right to control their own lives. It is then an act of restitution to redress grievances 

against natural justice.

8.2 Education for Liberation

Paul Freire (1921-1997), an influential thinker about education in the late twentieth 

century was the first philosopher to concern himself with oppressed people whose 

natural rights to liberty and property were violated. In his book “Pedagogy of the 

Oppressed” he viewed education as an instrument for liberating oppressed people from 

oppressors’ unjust dealings with such oppressed people. He proposed to do this through 



a process of education whereby their awareness of the oppressive situation they lived in 

would be raised to a new awareness of that plight they were in. Their new awareness 

would be one of discontentment with the oppressive situation, changing their being 

resigned to such an unjust situation. This new awareness would also make them realise 

that they could change or transform the oppressive situation. Paul Freire called this 

process of raising the oppressed people’s awareness about the plight they were in 

‘conscientisation’.

Paul Freire insisted that educational activities should be conducted under ‘lived 

experiences’ of the participants. Educators should discuss with the “educatees” and help 

them in re-labelling or generating new ideas and ways of renaming the world around 

them during their reflections to reach the new realisation about their oppressive 

conditions.

In essence this is Paul Freire’s pedagogy or methods of conducting teaching lessons in 

education for liberation. Paul Freire thus wove together thinking about educational 

policy and educational practices and related them to eudaimonia or ultimate human 

good, (Mark K. Smith 20002).

Education for liberation should use dialogue methods whereby the educators would 

discuss with the oppressed people about their living conditions. The methods involve 

people discussing together or conversing, rather than using written books and syllabuses 

in a curriculum of study. This is what Paul Freire called banking education whereby the 

educator deposits knowledge to the ‘educatees’ or learners. The dialogue methods also 

involve “praxis” a Greek expression, which means actions of putting into practice the

ideas realised in the process of reflection. It is informed action linked to certain value or 

human good. Praxis is action the doing of which achieves human good. Dialogue is to be 

thus used to in changing attitudes about the participants’ living conditions. Dialogue was 

seen as a cooperative activity involving mutual respect between the educator and the 



participants and amidst themselves. Praxis should be a follow up activity to implement 

the decisions reached in the dialogue.

The acts of liberation were reflected in praxis involving the participants’ taking 

“transformative actions” against their oppressors.

8.2 The Nature of Conscientisation

Conscientisation comes from the Portuguese expression “concientizacao” which means 

consciousness raising. Consciousness in English means the state of being conscious or 

knowing what is going on around one through the use of bodily senses and mental 

powers. It is a state of being awake, rather than being asleep or unconscious. When one 

is conscious of something, one is aware of or knows about such a thing.

Conscientisation is not an English expression it coined from its Portuguese source, 

which may simply be defined as a process of raising an awareness of some one to reach 

a new level of the perception of reality. It entails making someone become conscious of 

the reality in which one is, in a new way.

It was Paul Freire (1970) in his book Pedagogy of the Oppressed who coined term 

‘conscientisation’ from Portuguese, his native tongue. Freire defined it to denote two 

intertwined concepts.

(i) “Making people conscious of the reality about themselves and their 

circumstances” including the fact that they are human beings, (or what Freire termed 

“their humanity”) as well as their ability to control and transform their environment and 

even overpower oppressive elements in the process of their own development. It should 

be noted that under this meaning Freire assumed that the people who were to undergo 

consientisation were in an oppressive situation and that they were either not aware of 

that fact or they were resigned to, or contented with it.

(ii) Conscientisation means a removal of the mystery, or to use Freire’s expression, 

‘demystication’ of the perception of reality about the world around. It is a removal of a 



hither-to misconception that has prevailed among people. It is a removal of a perception 

of their oppressive plight, about which their oppressors have kept them in the dark, and 

against which they were incapable to fight and overcome.  They had thus no alternative 

except to resign to the oppressive plight they were in – believing that it was their fate.

Paul Freire asserted that conscientisation is a process involving “transformative series of 

actions” which include the following:

(i) An awakening of consciousness that entails a change of attitudes and which 

enhances realistic critical awareness of one’s position in society and a drive to analyse 

critically the causes and outcomes of such a situation, comparing it with other situations 

and possibilities.

(ii) A decision and commitment to take action aimed at transforming the unhappy 

socioeconomic conditions associated with the oppressive plight.

Conscientisation involves learning to perceive the contradictions existing in one’s 

environment, including socio-economic and political contradictions, hence taking 

actions against such contradictions. It should be noted that by “contradictions” Friere 

refers to the unfair dealings or ill treatments of people by their oppressors or the 

exploitation of workers by their employers in Marxist expression.

8.3  Types of Consciousness or Awareness

Paul Freire distinguishes three types of states of consciousness as follows

(1) Magic Consciousness

This is a state of consciousness whereby the individual is aware of existing problems 

around him but cannot explain them in terms of natural phenomena, and attributes them 

to some supernatural or nonmaterial explanations such as fate. Paul Freire maintained 

that this state of consciousness produces responses, which are characterized by fatalism.

Fatalism is a belief that events are decided by fate, leading to acceptance that all that 



happens as inevitable. Some supernatural being is believed to have pre-determined all 

occurrences. A kind of god is supposed to have ordained all events in one’s life. 

Fatalism produces an attitude of resignation to the unpleasant situations one encounters 

in life.

(2) Naive Consciousness

This is a state of consciousness that seeks rational explanations of the problems one 

encounters in life. Such explanations are however merely academic and idealist, 

characterised unrealistic and naïve solutions to the problems at hand. They are abstract 

and detached from the material reality around. They make however one tolerate one’s 

plight and accept it philosophically that life is in that manner.

These rational naïve explanations therefore induce in one a2 contentment with the 

situation one finds oneself in.

(3) Critical consciousness

This is a state of consciousness whereby the individual tries to judge the situation 

realistically, leading to concrete responses of overcoming the unpleasant situation. 

According to Freire critical consciousness involves reflection followed by ‘praxis’. He 

used the term praxis to mean a follow up action to thought and decision. – Or linking 

thought with actual actions; that is putting thoughts into practice.

The oppressed individuals are assumed to be too immersed in false contentment with the 

oppressive reality around them. They do not perceive themselves capable of reacting 

against the world around and the possibility of actually transforming it. It is only when 

they are involved in combined reflection and action, i.e. praxis that they emerge into 

realising that they can transform or change the reality, in which they are. Praxis 

combines theory with action or practices in a penetrating process of knowing and doing, 



according to O’German (1983) “Knowing and transforming are two fundamental 

attributes of the conscientisation process.”

Paul Freire asserted that: “The process of men’s orientation in the world involves not 

just the association of sense images as for animals. It involves above all thought and 

language, which is the possibility of the act of knowing through man’s praxis by which 

he transforms reality. Orientation in the world, so understood, places the question of 

purpose of action at the level of critical perception of reality” (A quotation from Paul 

Freire article on ‘Cultural Action for Freedom:’ Harvard Educational Review 

Monograph Series No. 1, Cambridge Massachusetts; 1970).

8.4 Social and Political Background of Conscientisation

The of Freire’s conceptions and propositions on conscientisation are rooted in political 

and socio-economic situation that existed in South America at the time he wrote his 

“Pedagogy of the Oppressed”. Brazil and other South and Central America countries had 

economies based mainly on plantation estates, such coffee and sugar plantation. They 

grew commercial crops on large scales and employed large numbers of labourers. It was 

a common practice among plantation owners to pay meagre wages to their workers, and 

provided little or no social amenities to their employees. The majority of them worked 

under very poor and miserable conditions with hardly enough income to meet most of 

their basic needs. Hunger and diseases were rampant. (Darylos, L.K.T. “A Philosophical 

Sketch of Functional Literacy: The Freirean Way”, in Adult Education and 

Development, 39, 1999. pp143-149).

The main concern of conscientisation was transformation of the people from status of 

being regarded merely as objects by their employers, the plantation owners, to being 

subjects whose basic right are restored and justice redressed. Such a situation can only 

occur through educational experiences, where the teacher and the learners discuss 



together and uncover the gravity of an oppressive plight and take actions to redress it. 

Conscientisation is that kind of education. It is aimed at making the individual use the 

unjust situation to his advantages. He becomes an actor to reform such an oppressive 

situation. As an educational process conscientisation has a liberating potential. It can set 

the individual free of the oppressive plight in which he has hither-to been.

Lecture Nine

Principles behind Education for All

9.0 Nature of Education for All

“Education for All” is a global policy on education that was proclaimed initially at the 

World Conference on Education that was held in Jomtien, Thailand, from 5th to 9th

March 1990. The conference was attended 155 delegates from member countries of the 

United Nations, and by 150 representatives of international organisations.

A policy is a statement of ideals proposed or adopted by a government, a political party 

or a business enterprise. The global policy on education for all was expressed in precise 

terms in a document entitled ‘World Declaration of Education for All’ as the main 

outcome of that Jomtien conference.

It was argued in that document that whereas the nations of the world had, in 1948, 

proclaimed through the Universal Declaration of Human Rights that “every human being 

has a right to education”, and in spite of great efforts made by many countries in the 

world to provide education to all their nationals, nonetheless, there were more than 100 

million children, 60 percent of whom were girls, who had no access to primary 

education. There were also 960 million adults who were illiterate, two thirds of whom 

were women. In accordance with data on the total world human population of 1990, 



there were 4,800,000,000 people in the world; assuming that 2/3 of them were adults, 

the total adult population was then 3,200,000,000 people. Since 960,000,000 of them 

were illiterate, this means that 3 adults were illiterate in every group of 10 adults.
There were more than 100 million and countless adults who failed to complete basic 

education programmes and several millions who merely satisfied the attendance 

requirements in basic education programmes, but acquired no knowledge or any skills at 

all.

The World Declaration of Education for All was therefore proclaimed to match these 
challenges to the right of all mankind to education. The declaration contained ten 
articles. Article III was on universalising access to education and promoting equity read:

“The expanded vision involves universalising access to education and promotes equal 

opportunities to education. It also broadens the scope of basic education and encourages 

partnership in the provision of education. In universalising access to education, it 

proclaims that basic education services of quality should be expanded to all children, 

youth and adults. The most urgent priority is to ensure access to and improve the quality 

of, education for girls and women. An active commitment must be made to removing 

educational disparities. Underserved groups including the poor, street and working 

children, rural and remote populations, nomads and migrant workers, indigenous 

peoples, ethnic, racial and linguistic minorities, refuges, those displaced by war and 

people under occupation should not suffer any discrimination in access to learning 

opportunities. All disabled people should be provided with equal access to education as 

any other people in their communities.”

The articles generally presented an expanded vision in the provision of education with 

increased resources and other supporting facilities that would result in broadening and 

universalising access to basic education throughout the world. The learning environment 

was to be strengthened and enhanced through education policy reforms in every member 

country, and through increased partnerships as well as mobilisation of the necessary 



fiscal and human resources to support the provision of basic education even and 

especially among the poorest countries, for improvement of the lives of their citizens 

and for the transformation of their societies.

In essence therefore ‘education for all’ is a worldwide-declared policy that upholds and 

is committed to the principle that education is a fundamental right to every human being. 

Every society in the world has the obligation of providing education to all their 

nationals.

9.1 The Concept of Human Rights

According to the Stanford Encyclopedia of Philosophy (2007) human rights are norms 

accepted and practised all over the world to protect people from severe political, legal 

and social abuses. Examples of such human rights are the right to freedom of religion, 

the right to a fair trial when charged with a crime, the right not to be tortured and the 

right to engage in political activities. They are essentially moral standards of conduct in 

dispensation of justice that are internationally accepted and practised. They are primarily 

addressed to governments requiring compliance and enforcement.

The contemporary conception of human rights is rooted in the United Nations’ 

document entitled “Universal Declarations of Human Rights”, (UN1948), and the many 

human rights documents and treaties that followed that UN declaration of 1948.

The philosophical basis of human rights is concerned with the existence, nature and 

justification of human rights. Philosophical inquiries pose questions such as: “Do human 

beings have rights?” “And what are they rights to?” “Are such rights universal and 

independent of legal enactment? Or are they inalienable?”

9.2 The General Contemporary Concept of Human Rights

The Universal Declaration of Human Rights (1948) sets out a list of specific human 

rights that member countries should respect and protect.



“All human beings are born free and equal in dignity and rights. They are endowed with 

reason and conscience and should act towards one another in a spirit of brotherhood; 

(Article 1 of the United Nations Declaration of Human Rights; Universal Declaration of 

Human Rights adopted by the general Assembly resolution 217A(III) of 10 December 

1948).

These UN human rights can be divided into six categories as follows: (i) Security 

Rights: These are rights to set up to protect people’s lives against any assaults and 

crimes such as murder, massacre and torture including rape. (ii) Due Process Rights: 

These are right to protect people against abuses of legal systems such as imprisonment 

without trial, secret trials and excessive punishment, including capital punishment and 

summary execution. Summary executions are those carried out summarily i.e. 

immediately, without following the normal process. (iii) Liberty Rights: These are rights 

to protect human freedoms in such areas as belief, expression, association, assembly and 

movement; they protect people from undue restrictions on what to think, what to say and 

in ways to act. (iv) Political Rights: These are rights that protect the liberty of people to 

participate in politics through actions such as communicating, assembling, protesting, 

voting and serving public offices. They are based on the presuppositions entailed in 

democratic principles of liberty, equality and justice in the sharing of political power 

among citizens in a democratic state. (v) Equality Rights: These are rights, which 

guarantee equal citizenship, equality before the law and nondiscrimination. (vi) Social or 

Welfare Rights: These are rights that require provision of services such as education to 

every citizen without any discrimination. They also require the protection of all citizens 

from severe poverty and starvation as well any other extreme hardships in life such as 

contagious diseases epidemics and natural disasters. Among these Social or Welfare 

rights is the human right to education/ It is expressed in the United Nations: Universal 

Declamation on Human Rights, (article No. 26; 1948).  The article reads as follows:



 “(1) Everyone has the right to education. Education shall be free, at least in the 

elementary and fundamental stages. Elementary education shall be compulsory. 

Technical and professional education shall be made generally available and higher 

education shall be equally accessible to all on the basis of merit. 

 (2) Education shall be directed to the full development of the human personality 

and to the strengthening of respect for human rights and fundamental freedoms. It shall 

promote understanding, tolerance and friendship among all nations, racial or religious 

groups, and shall further the activities of the United Nations for the maintenance of 

peace. 

 (3) Parents have a prior right to choose the kind of education that shall be given to 

their children.”

Thus the best and most fundamental social amenity a government is expected to 

provide with the people under it is education. Education offers unlimited opportunity 

to all citizens in a country to develop their capacities and talents to the highest levels of 

excellence. It is an opportunity that matches the aspirations and ideals of every 

individual in the country to pursue the development of his or her own natural 

endowments to their highest potentialities. 

(vii) Group Rights: The United Nations’ Universal Declaration on Human Rights did not 

include these group rights. They were however discerned by subsequent international 

treaties. They include protection of minority ethnic groups against genocide and 

deprivation of territories including resources in countries where such minority groups 

live.



9.2 Essential Features of Human Rights

(i) Essentially, human rights are basic entitlements and freedoms of human beings.

There are three forms of human rights that are commonly considered as embodying the 

rest of them; namely civil, political and legal rights. Civil rights are related to private 

affairs of citizens and their properties. Political rights are related to citizens’ 

participation in public affairs; and legal rights are related to people’s involvement in 

legal matters. The civil and political rights are enshrined in articles 3 to 21 of the 

Universal Declaration of Human Rights, and in some other UN treaties.

(ii) Human rights are political norms dealing mainly with how people should be treated 

by their governments and other public institutions. Governments are directed to protect 

the rights of their citizens against both forms of private and public discrimination and 

insecurity for such citizens’ lives and properties.

(iii) Human rights exist as moral and legal rights. They are shared norms in morality or 

proper and just conduct of those in authority in dealing with the citizens under their 

charge. They also exist as legal rights at the national level such as constitutional or civil 

rights of citizens. At the international level such rights exist as international conventions 

and treaties.

(iv) They are numerous human rights to day. The Universal Declaration of Human right 

limited their number to just 30. In 1669, John Locke stated merely three natural human 

rights, i.e. every human being has a right to life, a right to liberty and a right to property.  

These three protect people against abuses of human dignity and basic interests in their 

lives.

(v) Human rights are minimal standards concerned with avoiding the excessive abuse of 

power, rather than achieving the best for mankind, (Nickel, J. Making Sense of Human 

Rights, Oxford Blackwell Publishing, 2006).



(iv) Human rights are international norms covering all countries and all people. 

International law plays a crucial role in this respect. It gives human rights global reach, 

and universality, based on international treaties and conventions.

(v) Human rights have right holders. A person or agency having a particular right is said 

to be a right holder. Human rights impose obligations on the government of a country in 

which the right holder resides.

the criminal.

Citizens establish a government and delegate to it the authority to protect their rights. 

Government must exercise political authority solely for the end of protecting their 

citizens.

9.3 Political and Moral Philosophical Background to Human Rights

Human rights are based on John Locke’s theory of natural law.  According to him, there 

is ‘a law of nature’ which is a universally binding moral law based on reason that 

obliges every human being to comply with in view of preserving his life.

This ‘law of nature, confers upon every human being rights or entitlements to life, 

liberty, and property. Life is most precious possession each of us has. Life transcends all 

other possession of the individual. It enables him to acquire and accumulate all other 

possessions. Liberty is the first defense we have in preserving our lives. It places in our 

hands the power to control our own lives. Properties are means of livelihood. The term 

property is derived from the Latin word proprius, which means “one’s own”.

Should any one threaten your rights by seeking to murder you, to enslave you, or to steal 

from you or forcefully appropriate your possessions i.e. what ever means of livelihood 

you possess - you are authorised by this “law of nature” to protect your rights by 

resisting, punishing and taking reparation or restitution.

Human rights are also based John Stuart Mill’s utilitarian theory. The legitimate 

government was the one that promoted the happiness of its individual citizens. The most 

appropriate form of government to exercise political power in compliance with majority 



will is the one that seeks to produce the greatest amount of happiness to the greatest 

number of people.

9.4 Principles behind the World Declaration of Education for All

There were a number of principles that underlie the proclamation of the Jomtien World 

Declaration of Education for All. These principles are presuppositions the conference 

delegates adopted during their deliberations. They are as follows: (1) Education is a 

fundamental right to all people, women and men of all ages throughout the world. This 

principle is rooted in article 26 of the UN Universal Declaration of Human Rights. That 

article reads as follows:

“Everyone has the right to education. …” The article stipulates the provision of formal 

education at all levels including elementary, technical and professional as well as higher 

education. Human beings’ right to education is based on their natural right to property or 

means of livelihood. To acquire property one needs to acquire the proper knowledge and 

technology of properly producing such property or means of livelihood. This can only be 

achieved through education and training.

1. (2) Education can help in ensuring a safer, healthier, more prosperous and 
environmentally sound world, while simultaneously contributing to global 
social, economic and cultural progress, tolerance and international cooperation. 
Education is a means to the ends of human well being and prosperity. This 
principle is based on utilitarian philosophical contention that what is morally 
proper to do for any society is to ensure the provision of the greatest amount of 
happiness to the greatest number of people.

(3) Education is an indispensable key to, though not sufficient condition for, personal 

and social improvement. Education is a key factor in raising the qualities of people and 

their achieving excellence in their capacities.



(4) Traditional knowledge and indigenous cultural heritage have a value and validity in 

their own right. Moreover they have a capacity to both define and promote development. 

They however need to be linked with modern educational advances for their greater 

contribution to human welfare.

(5) The current provision of education is seriously deficient and it must be made more 

relevant, qualitatively improved and made universally available. The provision of 

education globally is deficient in terms of its coverage, which is not universal; only a 

portion of the world population has full access to formal education. The provision is, 

besides, of poor quality. Its quality needs to be raised for it to be effective. Moreover, 

the provision must be reformed to address itself to the needs of all communities. The 

needs of nomads and other ethnic minorities should be considered in providing relevant 

education universally. 

(6) Sound basic education is fundamental to the strengthening of higher levels of 

education and scientific and technological literacy and capacity and thus self-reliant 

development in each country.

(7) The present and coming generations must be given an expanded vision of, and a 

renewed commitment to basic education, to address the scale and complexity of the 

challenges that such generations have to face in future.

Philosophers of education such as Peter Hirst (2005) interpret the World Declaration of 

Education for All as a global policy proclamation of the social practices of education, 

which are value laden, the execution of which achieves desired human good. Education 

is a means to an end, which                                                                                                  

is the eudemonia or ultimate human well being.

9.5 Developments in Implementing the Jomtien World Declaration of Education for 

All



During the decade 1990-2000 several ventures were launched in all member countries of 

the UN all over the world. There were reports monitoring students’ achievements that 

enabled countries to share experiences and to encourage one other in forging ahead with 

putting into actions the global policy they had themselves proclaimed.

Many countries introduced educational reforms to accommodate the dimensions agreed 

upon at Jomtien. Countries replaced their national education policies with the global 

policy. 

The monitoring reports on the implementation of the Jomtien declaration were made 

available to all member states at a follow up world summit on education. This follow up 

summit was called the World Education Forum. It was held at Dakar, Senegal in April 

2000. It was aimed at reviewing the progress made in the implementing the global policy 

and to redesign and streamline actions for achieving better results. The reports from 

every member country were analysed and new resolutions on what to do were passed. 

The Dakar summit summarised its 21 resolutions in a document called Framework for 

Action on Education for All.

The resolutions reaffirmed the commitments made at Jomtien. The framework also set 

targets for the complete achievement of education for all by 2015. Among the clauses in 

the framework is clause number 5 which deplored the fact that: “But it is unacceptable in 

the year 2000 that more than 113 million children have no access to primary education 

and 880 million adults are illiterate, gender discrimination continues to permeate 

education systems and the quality of learning and acquisition of human values and skills 

fall short of aspirations and needs of individuals and society.”

The framework set up six goals to be achieved by 2015 as follows:

(1) Early childhood care and education; (2) Universal access to complete, free and 

compulsory primary education of good quality; (3) Meeting learning needs for all young 

people and adults; (4) Reducing illiteracy by 50% ; (5) elimination of gender disparity in 



the provision of education; (6) improving the quality of education and ensuring 

excellence of every one.

9.6 Theoretical Presuppositions of the Six EFA Goals

2. The first two goals are concerned with the provision of education to children 
along with “child care” or up bringing during their early years in life. The 
provision of basic education from pre-school education up to secondary 
education is also envisaged. Goals 3 and 4 are on lifelong learning. This is the 
provision of continuing and nonformal education context. Goal 5 is concerned 
with lack of gender parity in access to education. The goal is pitched against 
deep-rooted traditional beliefs and attitudes on gender parity. For ages in the 
history of mankind, most traditional societies held the notion that women were 
inferior to men. Goal 6 was concerned with the provision high quality 
education. It aims   at getting rid of mediocrity in the quality of education 
provided to learners all over the world.

The six goals set up by the Dakar Framework for Action were underpinned by four 

theoretical assumptions as follows:

(i) Education is a human right. Education has intrinsic value that is based on moral and 

legal foundations. It is also an indispensable means of unlocking and protecting other 

human rights. It provides scaffolding for human requirements such as good health, 

liberty and political participation on equal bases. Where citizen’s right to education is 

guaranteed, people‘s access to all other human rights, such as equality in sharing 

political power are enhanced.

Promoting human-right based education is an obligation to governments for their proper 

meeting the moral duties and responsibilities of securing the well being and prosperity of 

their nationals. The policy requires governments to translate their commitments to the 

international resolutions made at Jomtien and Dakar into legislation, against which their 

citizens have legal recourse.

(ii) Human development is nowadays measured not as income per capita, but rather it is 

measure by the extent to which people’s capacities have been enhanced and developed 

along with their choices widened enabling them to benefit from a number of freedoms. 



These freedoms encompass the rights of access to resources that allow people to avoid 

illnesses, to have self-respect, to be well nourished, to sustain livelihood and live in 

peaceful relationships. Generally, they free people from hardships and miseries.

In the Dakar Framework of Action, education is viewed important because: (a) All the 

skills provided by basic education such as reading and writing are valuable fundamental 

outcomes of development of human capacities. (b) Education can help in displacing the 

negative features of life; for example compulsory primary education can help in 

reducing child labour. Education will empower those who suffer from multiple 

disadvantages, for example women who receive education sustain better and longer lives 

than otherwise.

Thus when defined in this manner, education is universal, i.e. it is to be attained by all 

regardless of their classes or gender. Education has a powerful impact in addressing 

social and economic barriers within society and is central in attaining human freedom.

(iii) Since all people have a right to education, and since it has impact upon people’s 

capacities, then the provision of basic level of education for all must be made universal 

if development is to become universal. Understanding the relationship between 

educational goals and other development goals is helpful if education is to be defined as 

productive. There is empirical internationally derived evidence supporting the 

assumption that schooling improves productivity in rural areas and increases 

employment in urban areas. These benefits stem from literacy, which requires minimum 

of six years of fulltime education of good quality.

Good primary education has also a positive impact on production, population low 

fertility rates, better diets and early and more effective diagnosis of illnesses. There is a 

high positive correlation between literacy and life expectancy. Parents with high level of 

schooling particularly women, tend to have healthier longer living children than other 

wise. New economic growth models have emphasised human resources development as 

a central factor in development returns.



(iv) Human rights, human freedom and human development constitute a triumvirate of 

arguments to support education for all. They demonstrate that there is a fundamental 

identity between EFA and development, and that each brings separate opportunities for 

securing the gains.

Governments of the world are challenged to recognise the validity of this triumvirate of 

arguments. Each of the world governments is also challenged to define its own policy

priorities and design its own routes for achieving the EFA six goals.

Lecture Ten

Education For All in Tanzania

10. 0 Tanzanian Implementation of EFA

Activities to implement both the Jomtien World Declaration on Education for All and 

the Dakar Framework for Action in Tanzania are reflected in three proclamations of the 

Tanzanian government via its Ministry of Education and Training. The first one is the

Education and training Policy of 1995. The second is the Education Sector Development 

Programme of 1996. And the third is the Tanzanian Development Vision for 2025.



10.1Tanzanian Education and Training Policy (ETP)

Among the member countries that committed themselves to the global policy on 

education for all was Tanzania. The country reformed its socialist policy on education to 

adopt and incorporate the aspirations outlined in the Jomtien World Declaration of 

Education for All.

The Education and Training Policy of 1995 was proclaimed to guide the provision of 

education and training in the country. It avowed to increase enrolments, improve quality 

and effect equitable access and expansion as well as optimise utilisation of available 

resources for education. Every policy normally has a vision or mental picture of the 

desired image the policy makers aspire their county to be like. It is a picture good image 

of what society wishes to attain. In addition the policy has a mission or basic aim or 

purpose to guide and direct its implementation and point out what the policy is expected 

to achieve

(i) The Tanzanian Education and Training Policy has the following declared vision:-

“ Be a nation with high level of education at all levels; a nation which produces the 

quality of educated people sufficiently equipped with requisite knowledge to solve the 

society’s problems in order to meet the challenges of development and attain 

competitiveness at regional and global levels.”

(ii) The policy has also the following declared mission:-

“Realisation of Universal Primary Education (UPE), eradication of illiteracy and 

attainment of a level of tertiary education and training commensurate with critical high 

quality human resources required to effectively respond to development challenges at all 

levels.”

(iii) In addition the policy has the following stated functions:

“1. Improving the minimum standard of education from primary education to secondary 

education. 2. Systematising school syllabi and overseeing the implementation of such



systematisation. 3. Arranging the format of examinations for primary and secondary 

schools. 4. Setting up an even distribution of necessary school-requirements.

The agencies charged with the responsibilities of implementing the policy include 

among others the following: the Tanzania Institute of Education and the Tanzania 

Institute of Adult Education. Moreover the National Examinations Council, which was 

established by Act of Parliament No. 26 of 1973, is responsible for the administration of 

all national examinations and awards of official diplomas and certificates in primary, 

secondary and post secondary education excluding universities.

10. 2 The ETP provides for the creation of a true partnership between the state and 

other providers of education, by encouraging them to establish and manage schools and 

training institutions.

Summary of the Tanzanian Education and Training Policy

For more than three decades, Tanzania did not have a comprehensive education and 

training policy. In the past programmes and practices of education were based on 

development plans to meet the needs for providing formal education and vocational 

education.

The ETP of 1995 encompasses the entire sector of education and training. The policy 

was conceived and developed after a shift of emphases from the socialist policies of the 

1960s to the 1980s. During this period national development plans placed firm reliance 

on government control of the economy, which also shaped the direction of educational 

initiatives in the country.

After the late 1980s saw the on set of political and economic changes which removed 

government control on the economy and brought the inception of multi-party political 

system. These changes also brought competition in the demand for and supply of good 



and services, which in turn influenced the provision of formal education and training in 

the country.

The broad features of the 1995 Education and Training Policy are as follows:

(1) Enhancement of partnership in the provision of education and training through 

efforts to encourage private agencies to participate in the provision of education and to 

establish and manage schools and other educational institutions at all levels.

(2) Identification of critical priority areas to concentrate on. For the purpose of 

creating an enabling environment for private agencies to participate in the provision of 

education, such as the training of more and better teachers.

(3) Broadening of the financial base for education and training through more 

effective control of government spending, cost sharing and liberalisation strategies.

(4) Streamlining the management structure of education by placing more 

authority and responsibility on schools, local communities, districts and regions.

(5) Emphasising the provision of quality education through curriculum review, 

improved teacher management and introduction and use of appropriate performance and 

assessment strategies.

(6) Strengthening the integration of formal and nonformal education relationship

by instituting comparability an inter-mobility of knowledge within the two sub-sectors 

of education.

(7) Increasing access to education by focusing on equity issues with respect to 

women, disadvantaged groups and areas in the country.

(8) Facilitating the growth of the culture of education for job-creation and self-

employment through increased availability of opportunities for vocational education and 

training.

By cross-referencing these features with the articles of the Jomtien declaration one 

notices that the Tanzanian ETP closely adopted such articles in formulating these 

features.



10.2 Education Sector Development Programme (ESDP)

This is a sector-wide plan aimed at operationalising the Education and Training Policy 

of 1995. It covers the entire education sector including higher education and vocational 

education. The programme was launched in 1996 to help in achieving government’s 

long-term development and poverty eradication targets and at the same time address the 

problem brought about by fragmented projects. It establishes new relationship between 

in the provision of education and training, promoting partnership, coordination and 

ownership among all groups with vested interests in education and training.

10.4 The Primary Education Development Plan (PEDP) is a sub-branch of the 

Education Sector Development Programme. It is a plan for expanding and universalising 

the provision of primary education primary in the country. It focuses on expanding 

enrolment in primary schools and in quality improvement, capacity building and 

optimum utilisation of human and material resources available for primary education.

10.5 There is also the Public Service and Local Government Reform Programme 

(PSLGRP) which focuses on performance improvement in the delivery of services. It 

incorporates a reform of local governments through decentralisation and devolution of 

powers to local levels.

10.6 The Poverty-Reduction Strategy is medium-term plan that benefits from 

international donor’s arrangement for “Highly Indebted Poor Countries” to obtain debt 

relief. It is based on the assumption that sustainable development will only take place if 

there is increased improvement in the provision of education. Lack of basic education 

undermines all efforts to improve health and nutrition and impedes efforts to address the 

causes of diseases. Poverty reduction strategy focuses on reducing income poverty to 

improve human capacity, survival and social well-being. It also contains extreme 



vulnerability among the poor. Because of the fact that only 67 percent of primary 

scholars complete their primary schooling, a significant number of the school going age 

children is out of school. It is therefore assumed that poverty reduction cannot be 

achieved if education for all is not attained.

10.3Tanzania Development Vision for 2025

This is a vision of the country the Tanzanian Government envisaged for 2025. The 

vision depicts a high quality standard of livelihood, or living, for all the citizens in the 

country. This will have been achieved through the attainment of universal education, 

eradication of illiteracy and an accomplishment of a high level of tertiary education and 

training. Such a high level of tertiary education and training will be commensurate with 

the high-quality human resources required to effectively respond to the developmental 

challenges at all levels in the county. In that vision of Tanzania in 2025 education is 

visualised as a means for transforming and creating of a well-educated nation that is 

sufficiently equipped with the knowledge and skills needed to competitively solve the 

developmental challenges facing the nation and to match the stiff regional and 

international competition in supplying high quality products on the international 

markets.

The vision insists on qualitatively transforming the educational system with focus on 

promoting a science and technology – based culture at its lowest levels to raise the 

qualities of children and adults in the country to high levels of educational and learning 

achievements. The vision emphasises on the need to ensure that science and technology 

and their applications in promoting and enhancing productivity as well as in reducing 

vulnerability to poverty among the people across the country..

10.4 Tanzanian Government Commitment to International Targets



The Dakar Framework for Action passed 21 resolutions. Resolution number 7 set targets 

for the United Nations member countries to achieve by 2015. The resolution reads as 

follows:

“We hereby collectively commit ourselves to the attainment of the following goals:

(1) Expanding and improving comprehensive early childhood care and education 

especially for the most vulnerable and disadvantaged children.

(2) Ensuring that by 2015 all children, particularly girls, children in difficult 

circumstances and those belonging to ethnic minorities have access to complete, free, 

and compulsory primary education of good quality.

(3) Ensuring that the learning needs of all young people and adults are met through 

equitable access to appropriate learning and life skill programme.

(4) Ensuring 50 percent improvement in levels of adult literacy by 2015, especially 

for women and equitable access to achievement in basic and continuing education for all 

adults.

(5) Eliminating gender disparities in primary and secondary education by 2005 and 

achieving gender equality by 2015 with focus on ensuring girls’ full equal access to 

achievement in basic education of good quality.

(6) Improving all aspects of the quality of education and ensuring excellence of  all, so 

that recognised and measurable learning outcomes are achieved by all especially in 

literacy, numeracy and essential life skills.” The EFA goal 3 aimed at “ensuring that the 

learning needs of all young people and adults are met through equitable access to 

appropriate learning and life skill programmes”. – this aim focuses on nonformal 

education.

There are UNESCO monitoring reports on the progress the United Nations members 

countries all over the world have made towards the achievement of these six EFA goals.

Tanzania’s progress towards achieving these six EFA goals has been reported by these 

UNESCO monitoring reports.



(1) In respect of goal one, on early childhood care and education, two indices are used in 

monitoring progress towards the achievement of this goal. The first one measures 

progress towards achieving early childhood care. The UNESCO surveyors did not get 

directly suitable indicators on this childcare factor as such. They compiled data, which 

merely measured lack or deficiency in childcare. The index was on mortality rates in 

absolute figure per 1000 children of the same age. These are actually number of children 

who die in a population of 1000 children at the ages below 5 year. In the period between 

2000 and 2004 the mortality rate for under-five infants in Tanzania stood at 164 deaths 

per 1000. During the same period, the average under-five mortality rate for Sub-Saharan 

Africa stood at 176 deaths per 1000, while the world average under-five mortality rate 

during the same period stood at 86 deaths per 1000.  This indicates that Tanzania was 

one of the countries in the world that ranked highest in severity of under-five mortality 

rate during the period 2000 to 2004.

In regards to early childhood education the UNESCO monitoring reports showed data on 

the gross enrolment ratio in pre-primary education during the period 1999 to 2004. The 

ratio was reported in percentages of the total population of children of the given age that 

had enrolled in pre-primary education institutions.

In Tanzania 29 percent of the children in the age range of 4 to 6 had enrolled in pre-

primary schools during the year 2004. In Sub-Saharan Africa that gross enrolment ratio 

stood, on average, at 10 percent in 1999 and at 12 percent in 2004. The world averages 

of that ratio stood at 33 percent in 1999 and at 37 percent in 2004. Thus Tanzania’s 

progress in this respect was below that of the world average, although it was greater than 

the average of Su-Saharan Africa.

A recent local government regulation in the country has been introduced which provides

that every child who enrolls in Standard I must first pass through a pre-school. Each 

primary school in the country, whether privately owned or state owned, must have a pre-



school attached to it. The implementation of this regulation will go a long way towards 

the country’s achieving the FEA goal on early childhood education.

(2) In respect of EFA goal two making primary education more accessible, 

(a) In respect of the progress Tanzania made in achieving EFA goal 2 on making 
primary education more universally accessible, UIS Table 4 shows figures on new 
entrants into standard one for the period between 1999 and 2007. The exert of that 
UIS Table 4 below, shows that during this period, Tanzania ranked third in Sub-
Saharan Africa, for achieving significant expansion in making primary education
more universally  accessible. In 1999 Tanzania had enrolled 714,000 new entrants 
into primary schools. In 2007 it enrolled 1,267,000 new entrants into primary 
schools. This was an increase of 77.4 percent in making primary education
accessible to more children in the country. In comparison with the performance of 
other countries in the Sub-Saharan African region on the same indicator, Tanzania 
ranked third. The first was Ethiopia, which had an increase of 110.0 percent during 
the same period and the second was Madagascar which had an increase of 102.0 
during the same period. The world figure in this respect stood at 5.2 percent
increase.

Exert of UIS Table 4 on New Entrants in Primary Schools
                                 Absolute figures (in 000)
Country 1999 2007 Change in

percent of number 
of new entrants in 
1999

Ethiopia      1,537     3,221 110.0
Madagascar        495     1,000 102.0    
Tanzania       714     1,267   77.4
Kenya         892     1,113   24.8
World-weighted 
Average

130,242 137,069     5.2



Graphic portray of progress towards making primary education universally 
accessible (Percent of new entrants in 1999 as base in relation to new entrants in 
2007)

(b) In addition, UIS table 5 shows progress made by UN member countries 
including Tanzania towards achieving universal participation in primary education. 
As indicators of progress in this respect UIS Table 5 used total enrolments into 
primary schools in absolute figures as shown in the exert of UIS Table 5 below. 
Tanzania’s progress towards universal participation in primary education is shown 
to rank second to Ethiopia. In 1999 Tanzania had enrolled 4,199,000 children into 
primary schools. In 2007 Tanzania enrolled 12,175,000 children into primary 
schools, whereby expanding participation in primary education, by 98.4% during 
the period from 1999 to 2007. Tanzania’s progress in this respect was higher than 
that of Madagascar which ranked third in the Sub-Saharan African region.

Country
Ethiopia         110%

Madagascar       102%

Tanzania        77.45

Kenya      24.8%

World         5.2%



Exert of UIS Table 5 on Enrolment into Primary Schools
Country Age group Total number 

enrolled in 
(000)
At end of
1999

Total number 
enrolled in 
(000)
At end of
2006

Change in
Percent of
number 
enrolled in 
1999

Ethiopia 7-12    5,165   12,175 135.8
Tanzania 7-13    4,190      8,317   98.4   
Madagascar 6-10    2,012     3,699         83.8
Kenya 6-11    4,782     6,101   27.6
World 
Average

643,135 688,173     7.0

Graphic portray of progress made towards universal participation in primary 
education (Percent of number enrolled in 1999 as base from where increase in 
enrolment is measured to reach the number enrolled in 2007)
Country

Ethiopia 131333135%

Tanzania 98.4%

Madagascar                                               
83.8     

83.8%                         

Kenya   27.6%

World 
Weighted
Average

7.0%

(c) Moreover, the  UIS Table 5 shows progress towards universal participation in 
primary education by reporting data on the number children out of school in each 
of the UN member countries, including Tanzania as shown in the exert of UIS 
Table 5 below. 

Exert of UIS Table 5 on Out of School Children in absolute figures (by 000)



Country 1999 2006 Change in 
percentage of 
number of children 
out of school in 
1999

Tanzania    3,148     143 95.6
Madagascar       796     101 87.3
Ethiopia     7,069 3,721 45.4
Kenya     1,859 1,371 26.3
World Weighted 
Average 103,223 75,177 27.2

Graphic portray of progress made towards universal participation in primary 
education (Percent of number of children out of school in 1999 as base from where 
decrease in number of children out of school is reached).
Country
Tanzania                         

95                                                          
95.5%

Madagascar                                                                                                                                   
87.3%          
87.3%                    

Ethiopia 45.4%

Kenya    26.3%

World 
Weighted 
Average

       27.3%

In 1999 there were 3,148,000 children out of school in Tanzania. In 2006 that 
number of children out of school had dropped to just 143,000 children, a decrease 
of 3,005,000 children or 95.56 percent of number of children that had been out of 
school in 1999. This was a tremendous reduction of the children out of school in 
the country
The reduction placed Tanzania at the top in Sub-Saharan Africa on the progress 
towards universalising participation in primary education. Tanzania was followed 
closely by Madagascar which had a reduction of 87.3 percent. During the same 
period, the world average figure on the number children out of school in 1999 
stood at 103,223,000. That figure had dropped to 75,177,000 in 2006, a reduction 



of 27.2 percent of the original figure of 1999. Thus Tanzania was far ahead of 
world average level of performance in reducing the number of children out of 
school during the same period. 
This is a measure of the progress Tanzania is making towards achieving universal 
primary education by 2015 as targeted in EFA goal 2.



(3) In respect of EFA goal three, on meeting the learning needs of youth and adults 

outside schools, and EFA goal four, on reducing illiteracy by 50 percent, the 2003 

UNESCO monitoring report on the progress made in these respects, combined the third 

and fourth EFA goals because the two goals are mutually inclusive and intimately 

related. It was argued that programmes on acquisition of literacy skills and competences 

including attitudes among youth and adults outside the formal educational settings are 

carried out using work-oriented learning activities. They often involve life skills and 

knowledge that meet the learning needs of the participants. USI Table 2 for the years

1990,2004 and 2006, depicts changes in adult illiteracy using percentages of total 

population and absolute figures over the 16-year period.

These changes in adult literacy rate and in the number of illiterate adults during the 16-

year period the figures in respect of Tanzania are as follows:

An Excerpt of UIS Table 2

Country   Adult Literacy

   Rate

          Adult Illiterates

  Percentage of

   Population

           Absolute Number



      In (000)

1990  2004  2006    1990    2004    2006

Tanzania 62.5   75.5   76.5 5,128 4,556 6,154     

Senegal

Uganda

28.4   38.2  51.1

56.1   69.3  74.2             

2,822

3,940

3,387  

3,890                

3,672

4,230

The figures show that there was only a small improvement in the literacy rates form 62.9 

to 76.5 during the whole period of 1990 to 2006. And there was an actual a decline in 

improvement as far as the total number of illiterates in the country, which rose from 

5,128,000 to 6,154,000 illiterate over the period of 16 years. On the whole therefore 

Tanzania is unlikely to reduce illiteracy by 50 percent in 2015. There as been little 

progress made in Tanzania towards the achievement of both EFA goals 3 and 4.

(4) In respect of EFA goal five on eliminating gender disparity in the provision of 

primary and secondary education.

It is argued in the UNESCO monitoring report for 2005 that apart from being an 

infringement of human rights, gender inequality in education entails serious losses for 

society because removal of such an infringement tends to increase farms outputs and 

incomes of the poorest, to give better nourishment to the community and to enhance the 

well being of children. The report stated that 53 out of 128 countries, which reported 

progress in respect of this goal, achieved the gender goal for 2005, i.e. elimination of 

gender disparity in primary and secondary education. The goal was missed by nearly 

half of these countries, two thirds of which are in Sub-Saharan Africa, including sixteen 

countries out of the total number of 40 countries in the region.

The UIS Table 4 gave data on access to primary education for 1999 and 2004 in terms of 

total number of both male and females of new entrants into primary schools. In addition, 



it showed the gender parity indices (GPI F/M) in those two respective years. These 

indices showed the magnitudes of the gap there was between female and male 

enrolments into the primary schools in each country.

In regards to Tanzania the new entrants into primary schools the absolute figure stood at 

714,000 children in 1999 with a GPI F/M of 0.99. In 2004, the figure stood at 1,342,000 

children, with a GPI F/M of 0.99. Thus although there was no change in the gender 

parity index between that of 1999 and that of 2004, there were significantly many more 

girls who accessed to primary education in 2004, when compared with those that 

accessed primary education in 1999.

Any progress in achieving riddance of discriminatory traditions in respect of gender is 

an enormously remarkable achievement. It manages to induce changes of views and 

beliefs on values that are deep rooted in traditions of most communities all over the 

world. Most communities worldwide regard women as inferior to men and thus denying 

them access to education. Girls’ education is given a low priority in preference of boys’ 

education. Even Plato talked only of golden boys, silver boys and iron boys being 

educated in order to raise the quality of his ideal state.

(5) In respect of goal six was on providing good quality education to all. The goal is 

seen as pursuing the desired and ideal standards in education. Something is said to be of 

good quality when it conforms to the appropriate or desired level in its characteristics. 

One can not realise the desired standard of any thing until one actually implements the 

actions planned to reach such desired standard of performance. Good quality education 

can only be realised and measured after the teaching and learning activities have been 

implemented. Good quality literacy can only be determined after the literacy learners 

have undergone literacy instructions and sat for achievement tests on literacy.

It was unfortunate that the UNESCO monitoring reports failed to get any worldwide 

coverage on tests and examinations. The closest available data on the outcomes of 

learning is found in UIS Table 3e on repeaters by grades in primary education for the 



years 1999 to 2005. This data is however unsuitable in determining the progress made 

by any country towards achieving providing good quality education. This is because 

repeating merely means that the candidates who repeat have not reached the minimum 

level of learning achievement to enable them proceed to the next grade.

UIS Table 9, which shows the percentages of repeaters in primary education over the 

period between 1999 and 2004, provides a better picture in determining the progress 

made toward achieving good quality education in this respect. It is however a still weak 

indicator of such achievement.

For example, the figures in the UIS Table 9 on Tanzania reflect an erratic situation in 

which fluctuations rather than progress is manifest. In the case of Ethiopia a small trend 

of progress is reflected in the more recent years, although the whole scenario looks 

fluctuating.

An Excerpt of UIS Table 9:

         

Country Average Percentage of Repeaters in all Grades

                   In Primary Education

Years:2001 2002 2003 2004 2005

Tanzania 3%    2% 5% 5% 4%

Ethiopia 14% 15%    15%   11% 7%



Generally one can state that the UNESCO monitoring reports are yet to find a more 

suitable measure of the UN member countries’ progress towards achieving quality 

education as envisaged in EFA goal six.

Lecture Eleven

Lifelong Education
10.1 The Nature and Necessity of Lifelong Learning

We are living in a changing world. We need to go on learning in order to keep abreast 

with the changes that keep on emerging around us. What we learnt earlier tends to 

become obsolete. This is phenomenon that every one of us encounters I life all the time.

Learning is however viewed in a different manner in traditional thinking.

Layman’s View and Traditional Thinking on Learning:

Traditional thinking on learning has basically three misconception on learning:- (i) 

Learning is confined to  school-going children alone. (ii) Education is preparation for 

future life. (iii) Education is terminal.

(i) Traditional thinking has always regarded learning as confined to just the school-

going children in society. The layman holds the notion that “you can’t teach an old dog 

new tricks”. His assumption is that ability to learn declines with age; and that there is an 

age in one’s lifespan, which ranges from 6 to 18 years, when one’s ability to learn is at 

its peak. It is commonly called the “plastic age”. It is the age that is most suited for 

going to school and pursue all the learning he will ever need in life. These notions of 

confining learning in the life span of an individual only to his plastic age when his 

learning ability are at its peak is questionable. There has been no empirical evidence to 

support the existence of a “plastic age’ in the individual’s lifespan. On the contrary there 



is plenty of empirical data to support the proposition that substantial portion of ability to 

learn, or intelligence, tends to increase with age. Baltes, P.B. and Reese, H.W.(1980),

Life-span Developmental Psychology” in Annual Review of Psychology) for example 

discovered in a series of studies found that “crystallised intelligence” tends to increase 

with age from the lowest level at the age of six to the oldest age of over seventy. John L. 

Horn and Donaldson G. (1980), “Cognitive Development II Adulthood Development of  

Human Abilities” in O.G. Brim and J. Kagan; (eds.), Constancy and Change in Human 

Development; Cambridge MASS; Harvard University Press.)    too collected data 

showing that “crystallised intelligence increased with age. Many studies on lifespan 

development have found the same trends. In a series of longitudinal studies McClusky, 

(1970) found those most outstanding discoveries in chemistry and other natural sciences 

as well as in the creative arts were invented or produced by people, whose ages ranged 

from fifty to over seventy. Paul Baltes and Staudinger U.M. (2000) “Wisdom” in 

American Psychologist. 55; 112 -136), conducted studies on wisdom as an important 

aspect of intelligence. Wisdom was defined as expert knowledge on the practical aspects 

of life, which permits excellent judgement, and which involves exceptional insights and 

understanding in coping with difficulties in life. Wisdom focuses on more than what 

standard conception of intelligence deals with. Wisdom deals with life pragmatic 

concerns. McClusky’s finding were confirmed in Paul Baltes and his colleagues’ studies, 

that wisdom tends to increase with age due to their of life experiences.

(ii) Traditional thinking on learning tends to regard education as a preparation for 

future life. Many laymen while considering issues in education, moreover, assume that 

schooling is concerned with the mere transmission of information and facts from the 

adults to their children. Such information is passed on to the pupils in order to prepare 

them for meeting their needs in future. They regard schooling as a mere preparation for 

future life. They assign education the role traditional initiation ceremonies fulfill in 



primitive societies, that of getting the youth ready to take up adult responsibilities in 

future when such youth are of age. Pupils are expected to receive knowledge and 

competences as well as adopt attitudes they will need in future during their adult life. 

This assumption has tended to divorce the school curricula from current day-to-day 

events and situation in the pupils’ lives. The laymen ignore the fact that science and 

technology are revolving and coming up with new ideas and discoveries that tend 

change life, and challenge every individual in society to relearn new ways of adjusting 

himself to such changes.

(iii) Traditional thinking on learning tends to regard education as terminal. This is 

the third misconception in traditional thinking on learning. The layman tends to look on 

education as a mere stage of growing up, similar to going through initiation ceremonies. 

In this manner education and learning is considered to have reach the end of its being 

required by the individual who over grows such a need. Education stops affecting the 

individual since he is now beyond its sphere of influence.

According to G. Dohmen (1996). Any school system that strives to prepare the youth for 

future life or for making them accomplished after going through an education 

programme is attempting to accomplish a futile it task. At the end of their programme of 

study the graduates will discover that they have merely been preparing to learn more 

about life and the occupations they are now taking up.

John Dewey’s pragmatic philosophy points out that we should be prepared to consider 

false any thing we current regard as true. New discoveries are likely to come up with 

evidence that our current notions are based on false beliefs. Learning and inquiring into 

the truth is essentially endless, not terminal because of the continual changes occurring 

around us. It goes on throughout the lifespan of the individual. It can never be terminal 

or confined to a small portion of our life. It not a mere preparation for future living 

either.



Lifelong learning is defined as an endless process of acquiring knowledge, skills and 

attitudes. It begins at the birth of the individual and it never terminates until his demise.

10.2 The Purposes and Functions of Lifelong Learning

Lifelong Learning enables people of all ages to cope with, or adopt themselves to ever 

changing environmental conditions in their lives. It enables them to acquire new 

understanding and insights about the world around and to apply such insights in meeting 

emerging needs and adequately confront new problems in their lives.

Lifelong learning has the following functions: - (i) It remedies the defects or 

inadequacies of schooling; (ii) It also compensate those who have not had a chance of or 

those who missed the opportunities of entering any schools and those who dropped out 

of the school system prematurely. (iii) It integrates the process of educating learners 

holistically and it thus complements the formal education system. (iv) It also promotes 

the democratic principle of according all members in society access to education.

Societies all over the world are facing rapid changes under the influence of science and 

technology quickening the pace of life in all social spheres including most fields of 

human occupation. There is hardly a new innovation that is not accompanied by a chain 

of other changes in the lives of people. Every innovation tends to be accompanied by 

structural changes in previously accumulated knowledge. What we learnt at school tends 

to become obsolete in just a few years. We have to learn and accommodate new 

innovations that keep on emerging from time to time.

10.3 Contexts in which Lifelong Learning Takes Place.

There are three contexts in which the process of education occurs: - That is (i) Formal 

Education (ii) Informal Education and Lifelong learning like the process of education, 

takes place in three contexts, a formal context, an informal context and a nonformal 



context. In all these three contexts the acquisition of knowledge, competences and 

attitudes or values occur among learners of all ages through out their lifespan.

(i) The formal context involves full time scholars who follow formally prescribed 

programmes of study, which have clearly defined learning objectives, contents, methods 

as well as intended learning outcomes. On attaining the intended learning outcomes the 

scholars are granted formally recognised awards in the forms f certificates that society 

considers as acceptable qualifications with which the scholar get tenure or appointment 

in occupations demanding such academic qualifications. Thus the scholars who 

participate in educational progammes under this context have clearly defined aims for 

undertaking the learning endeavour. They aim at achieving recognised academic 

qualifications that are demanded in occupational fields. The knowledge, values and 

competences the scholars gain during the learning events need not be closely related to 

the occupations in which they seek employment. What matters is such knowledge, 

values and competences’ being related to the demanded qualifications for securing the 

jobs in question.

(ii) The informal context involves incidental learning whereby the scholars 

spontaneously acquire new knowledge, attitudes, and even competences in incidental 

encounters with situations that present learning opportunities during the course of other 

planned activities. This context is not deliberately arranged as and organised learning 

endeavour, It has no learning objectives, contents, methods and intended learning 

outcomes. It merely happens during the course of the individual’s preoccupations with 

other engagements in life. It is nonetheless an opportunity for the individual to learn. As 

he listens to conversations of, for example fellow passengers in a bus he is traveling in, 

or while exchanging greetings with an acquaintance. As a process education is a lifelong 

engagement. It is an endless acquisition of knowledge, competences attitudes. The 

individual is involved in continuous learning as long as he lives because he goes on 



experiencing new and continuous encounters with his environment. According to John 

Dewey, a prominent educational philosopher: “every learning situation is new and 

unique” (Dewey 1938). The environment keeps on presenting new and unique situations 

to the individual, demanding his acquiring additional knowledge, competences and 

attitudes to enable him deal effectively with emerging new unique situations in his 

surroundings.

Informal education is a natural spontaneous process of acquiring knowledge, skills and 

attitudes from day-to-day experiences as the individual interacts with stimuli in his 

environment. According to B.F. Skinner (1960) the organism learns by emitting 

spontaneous operant responses on its environment. John Dewey (1938) proposed that 

because the world around us keeps on changing we need to keep on learning how to deal 

with it at every point in time. A human individual cannot stop learning. He must go on 

learning in order to keep abreast with continuously changing conditions around him. 

This in essence is informal learning, which happens spontaneously all the time.

Basic Features of Informal Education

(a) Informal education is a natural spontaneous acquisition of knowledge, 

competences or attitudes. It is an opportunity that arises incidentally in the course of 

other pre-arranged activities of an individual. Thus informal education is not deliberately 

planned or organised in advance.

(b) Informal education has no pre-determined goals, objectives, methods or 

procedures, learning experiences, teachers and places or points in time where and when 

learners are to engage in the learning endeavour.

(c) Agencies providing informal education are not social organisations especially set up 

for that. They are incidental providers of education in the course of their other 

engagements. They include the family members and relations, neighbours, peer groups 



and acquaintances, religious leaders and elders, supervisors and colleagues at work, and 

even well-wishers and friends of the individual learner.

(d) Informal education merely provides indirect learning opportunities. It is up to the 

learner to pay attention to such learning opportunities, if he feels he needs to acquire the 

knowledge, competences, or attitudes offered by such incidental learning opportunities.

(f) Learning achievement in informal education is not assessed nor graded for any 

awards of certificates or diplomas. Its accomplishments are only rewarded by feedback 

to the learner through his success or lack of success in meeting his needs adequately.

Informal education is therefore characterised by lack of formality in the individual’s 

acquisition of knowledge, skills or attitudes that leads to his meriting recognised and 

standard qualifications on the discipline he is engaged in learning.

(g) Informal education occurs continuously through the dissemination of information in 

the form news or reports of events as well as campaigns and publicity of current issues 

in society. (Publicity is the attention someone or something gets through newspapers, 

radio, or television etc.) Campaigns are series of publicity activities including 

demonstrations aimed at airing and publicising a cause. The mass communication media 

are the chief disseminators of such a feature of informal education. Campaigners of 

certain causes such as women suffrage are the agencies of this form of informal 

education. Suffrage is the right to vote in an election. Before the campaigns for women 

suffrage, women were not allowed to vote in elections. It is informal education in the 

form of campaigns that brought about the restitution of women suffrage.

(iii) Nonformal Education

This is an organised set of educational activities provided outside the school or the 

formal educational system. The concept of nonformal education arises from the 

distinction made between education and schooling. In considering the right of mankind 

to education, educationists realised that people who had had no opportunity to enrol in 



the school system ought not be ignored or denied organised education. Educational 

planners saw the chance of providing education outside the school or formal official 

system. The provision of nonformal education is conceived as a complementary 

provision of formal education

Basic Features of Nonformal Education

(a) Nonformal education is based on the individual’s needs for and interests in 

learning, rather than institutional needs and goals. The goals and objectives for 

nonformal education are derived from the individual’s lack of knowledge, competences 

or desirable attitudes.

(b) Nonformal Education tends to be provided to meet immediate needs of learners in 

their day-to-day lives. Mothers with children suffering from severe malnutrition require 

knowledge and skills for providing their babies with balanced diet.

(c) Nonformal education is a continuous process; it allows learners to go back to the 

formal education set up, time and again, for additional education.

(d) Nonformal education is a compensational and remedial provision of education for 

those who did not have opportunity to go to school or those who dropped out of school 

before completing It thus caters for the needs of a wide range of learners in society.



APPENDIX II

PROCEEDINGS OF WORLD CONFERENCE ON EDUCATION FOR ALL AT
JOMTIEN.

“Therefore, we participants in the World Conference on education for all, assembled in 
Jomtien from 5 to 9 March, 1990:

Recalling that education is a fundamental right for all people, women and men, of all 
ages throughout the world;

Understanding that education can help ensure healthier, more prosperous and 
environmentally sound world…

Proclaim the following:

ARTICLE I MEETING BASIC LEARNING NEEDS

1. Every one- child, youth and adult shall be able to benefit from educational 
opportunities designed to meet their basic needs. These comprise essential learning 
tools, oral expression, numeracy and problem solving as well as basic learning contents 
such as knowledge, skills, values and attitudes, required for survival of mankind.

2. The satisfaction of these needs empower individuals in any society and confer a 
responsibility to respect and build upon their heritage, to promote education of others, to 
further the cause of social justice, to achieve environmental protection, to be tolerant 
towards social political and religious systems, which differ from their own and to work 
for international peace and solidarity.

3. Another and less fundamental aim of educational development is the transmission and 
enrichment of common cultural and moral values. It is in these values that individuals 
find their identity.

4. Basic education is more than an end in itself. It is the foundation for lifelong learning 
and human development on which countries may build systematically further levels and 
types of education and training.

ARTICLE II SHAPING THE VISION

To serve the basic learning needs of all requires more than a recommitment to basic 
education, as it now exists. What is needed is an expanded vision that surpasses present 
resource levels, institutional structures, curricula, and conventional delivery systems 
while building on the best in current practices.

ARTICLE III UNIVERSALISING ACCESS AND PROMOTING EQUITY



The expanded vision involves universalising access to education and promotes equal 
opportunities to education. It also broadens the scope of basic education and encourages 
partnership in the provision of education. In universalising access to education, Article 
III proclaims that basic education services of quality should be expanded to all children, 
youth and adults. The most urgent priority is to ensure access to and improve the quality 
of, education for girls and women. An active commitment must be made to removing 
educational disparities. Underserved groups including the poor, street and working 
children, rural and remote populations, nomads and migrant workers, indigenous 
peoples, ethic, racial and linguistic minorities, refuges, those displaced by war and 
people under occupation should not suffer any discrimination in access to learning 
opportunities. All disabled people should be provided with equal access to education as 
any other people in their communities.

ARTICLE IV:

The focus of basic education must be on actual learning acquisition and outcome, rather 
than exclusively upon enrolment, continued participation and completion of certification 
requirements. Learning achievement in organised programmes must be geared at proper 
standards of attainment.

ARTICLLE V: BROADENING THE MEANS AND SCOPE OF BASIC EDUCATION

Learning begins at birth calling for early childhood care and initial education. Delivery 
system for basic education is mainly primary schooling, which should be made 
universal. Supplementary alternative programmes to help in meeting learning needs of 
those with limit access to schooling.

Literacy programmes are indispensable because literacy is a necessary skill and 
foundation of other life skills.

ARTICLE VI: Enhancing environment for learning. Knowledge and skills that will 
enhance the learning environment of children should be integrated into community 
learning programmes for adults.

ARTICLE VII: strengthening Partnerships:

National regional and local educational authorities have unique obligation to provide 
basic education for all, but they cannot be expected to supply every one financial or 
organizational requirement for this task. New partnerships at all levels will be necessary, 
among all sub-sectors and forms of education. Partnership fro example between 
government and non-government agencies for providing education such a s religious 
organisations are necessary.

ARTCLE VIII: Developing a Supportive Policy Context:



Policy commitment including political will attracts appropriate fiscal measures and 
reinforced educational reforms including institutional restructuring and backing.

ARTICLE IX: Mobilising resources: It will be necessary to mobilise new and existing 
financial and human resources from the public, private and voluntary sectors.

ARTICLE X: Strengthening international solidarity:

The world community including intergovernmental institutions will be needed to 
alleviate constraints that prevent some countries from achieving the goals of education 
all. Measures to augment the budgets of poorest countries will have to be taken.

We all participants in the Conference on Education for All, reaffirm the right of all 
people to education. This is the foundation of our determination, singly and together, to 
ensure education for all. We commit ourselves to act cooperatively through our own 
spheres of responsibility, taking all necessary steps to achieve the goals of education for 
all.”

APPENDIX III
THE DAKAR FRAMEWORK OF ACTION ON EFA

This was a set of resolutions that were passed and adopted by the World Education 
Forum held at Dakar in April 2000. The resolutions declared commitments to meet the 
targets of Education for All. They stated as follows:
“1. Meeting in Dakar, Senegal in April 2000, we the participants in the World Education 
Forum, commit ourselves to the achievement of education for all (EFA) goals and 
targets for every citizen and for every society.
2. The Dakar Framework is a collective commitment to action. Governments have an 
obligation to ensure that EFA goals and targets are reached and sustained. This is a 
responsibility that will be met through broad-based partnerships within countries, 
supported by cooperation with regional and international agencies and institutions.
3. We re-affirm the vision of the World Declaration on Education for All (Jomtien 
1990), supported by the Universal Declaration of Human Rights and the Convention on 
Rights of the Child, that all children, young people and the adults have the human right 
to benefit from an education that will meet their needs for learning in the best and fullest 
sense of the term, an education that includes learning to know, to do, to live together and 
to be. It is an education gear to tapping each individual’s talents and potential and 
developing learners` personalities, so that they improve their lives and transform their 
societies.



4. We welcome the commitments made by the international community to basic 
education throughout the 1990s, notably the World Summit for                                                                 
Children (1990), the Conference on Environment and Development (1992), the World 
Conference on Human Rights, (1993), the World Conference on Special Needs 
Education: Access and Quality, (1994), the World Summit on Social Development, 
(1995) the International Conference on Women, (1995) the Mid-term Meeting of the 
International Consultative  Forum on Education for All, (1996) the Fifth International 
Conference on Adult Education, (1997) and the International Conference on Child 
Labour, (1997). The challenge is now to deliver on these commitments.
5. The EFA 2000 Assessment demonstrates that there has been significant progress in 
many countries. But it is unacceptable in the year 2000 that more than 113 million 
children have no access to primary education, 880 million adults are illiterate, gender 
discrimination continues to permeate education systems and the quality of learning and 
the acquisition of human values and skills fall short of the aspirations and needs of 
individuals and society. Youth and adults are denied access to skills and knowledge 
necessary for gainful employment and full participation in their societies. Without 
accelerated progress towards education for all and internationally agreed targets for 
poverty reduction will be missed and inequalities between countries and within societies 
will widen.
6. Education is a fundamental human right. It is the key to sustainable development and 
peace and stability within and among countries, and thus an indispensable for effective 
participation in the societies and economies of the twenty-first century, which are 
affected by rapid globalisation. Achieving EFA goals should be postponed no longer. 
The basic learning needs for all can and must be met as a matter of urgency.
7. We hereby collectively commit ourselves to the attainment of the following goals:
(i) expanding and improving comprehensive early childhood care and education 
especially for the most vulnerable and disadvantaged children,
(ii) ensuring that by 2015 all children, particularly girls, children in difficult 
circumstances and those belonging to ethnic minorities have access to complete, free and 
compulsory primary education of good quality,
(iii) ensuring that the learning needs of all young people and adults are met through 
equitable access to appropriate learning and life skill programmes,
(iv) ensuring 50 percent improvement in levels of adult literacy by 2015, especially for 
women and equitable access to basic and continuing education for all adults,
(v) eliminating gender disparities in primary and secondary education by the years 2005 
and achieving gender equality by the year 2015 with a focus on ensuring girls` full and 
equal access to achievement in basic education of good quality,
(vi) improving all aspects of the quality of education and ensuring excellence of all, so 
that recognised and measurable learning outcomes are achieved by all especially in 
literacy numeracy and essential life skills.



8. To achieve these goals, we the governments, organisations, change agencies and, 
groups of associations represented at the World Education Forum pledge ourselves to:
(i) mobilise strong national, international policy commitment for education for all, 
develop national action plans and enhance significantly investment on basic education,
(ii) promote EFA policies with in a sustainable and well integrated sector framework 
clearly linked to poverty elimination and development strategies,
(iii) ensure the engagement and participation of civil society in the formulation, and 
monitoring of strategies for educational development,
(iv) develop responsive participatory and accountable systems of educational 
governance and management,
(v) meet the needs of educational systems affected by conflicts national calamities and 
instability and conduct educational programmes in ways that promote mutual 
understanding, peace and tolerance, and help prevent violence and conflict,
(vi) implement integrated strategies for gender equality in education which recognise the 
need for changes in attitudes, values and practices,
(vii) implement as a matter of urgency educational programmes and actions to combat 
the HIV/AIDS pandemic.
(viii) create safe healthy inclusive and equitable resources and educational environments 
conducive to excellence in learning with clearly defined  levels of achievement for all,
(ix) enhance the status morale and professionalism of teachers;
(x) harness new information and communication technologies to help achieve EFA 
goals,
(xi) systematically monitor progress towards EFA goals and strategies at national 
regional and international levels, and
(xii) build an existing mechanism to accelerate progress towards educational for all.
9. Drawing on the evidence accumulated during the national and regional EFA 
assessments and building on existing national sector strategies, all states will be 
requested to develop or strengthen exiting national plans of action by 2002 at the latest. 
These plans should be integrated into a wider, poverty reduction and development 
framework and should be developed through more transparent and democratic processes, 
involving stakeholders, especially people’s representatives, community leaders, parents, 
learners, non-governmental organisations and civil society. The plans will address 
problems with chronic under financing budget of basic education by establishing 
priorities that reflect a commitment to achieving EFA goals and targets the earliest 
possible date no later than 2015. They will also set out strategies for overcoming the 
special problems facing those currently excluded from educational opportunities with a 
clear commitment to girls` education and gender equality. The plans will give substance 
and form to the goals and strategies set out in the Framework and to the commitments 
made during a succession of international conferences in the 1990s. Regional activities 



to support national strategies will be based on strengthened regional and sub-regional 
organisations, networks and initiatives.
10. Political will and stronger leadership are needed for the effective and successful 
implementation of national plans in each of the countries concerned. However resources 
must underpin political will. The international community acknowledges that many 
countries currently lack the means to achieve education for all within an acceptable time 
frame. New financial resources preferably in the form of grants and concessional 
assistance must therefore be mobilised by bilateral and multilateral funding agencies 
including the World Bank and regional development banks and the private sector. We 
affirm that no countries seriously committed to education for all will be thwarted in their 
achievement by lack of resources.
11. The international community will deliver on this collective commitment by 
launching with immediate effect a global initiative aimed at developing the strategies 
and mobilising the resources needed to provide effective support to national efforts 
options to consider under this initiative will include:
(i) Increasing external finance for education, in particular basic education,
(ii) ensuring greater predictability in the flow of external assistance,
(iii) facilitating more effective donor coordination,
(iv) strengthening sector-wide approaches,
(v) providing earlier, more extensive and broader debt relief and or debt cancellation or 
poverty reduction, with  a strong commitment to basic education, and
(vi) undertaking more effective and regular monitoring of progress towards EFA goals, 
targets including periodic assessment.
12. There is already evidence from many countries of what can be achieved through 
strong regional strategies supported by effective development cooperation. Progress 
under these could and must be accelerated through increased international support. At 
the same time countries with less development strategies, including countries, countries 
in transition, countries affected by conflict and post-crisis countries - must be given the 
support they need to achieve more rapid progress towards education for all.
13. We will strengthen accountable international and regional mechanism to give clear 
expression of these commitments and ensure that the Dakar Framework for Action is on 
the agenda of every international and regional, every national legislature and every local 
decision-making forum.
14. The EFA 2000 assessment highlights, that the challenges of education for all is 
greatest in Sub-Sahara Africa, in South Asia and in the least developed countries. 
Accordingly while no country in need should be denied international assistance, priority 
should be given to these regions and countries. Countries in conflict or undergoing 
reconstruction should also be given special attention in building up their education 
systems to meet the needs of all learners.



15. Implementation of the preceding goals and strategies will require national regional 
and international mechanisms to be galvanised immediately. To be effective these 
mechanisms will be participatory and wherever possible built on what already exists. 
They include representatives of all stakeholders and partners and they will operate in 
transparent and accountable ways. They will respond comprehensively to the word and 
spirit of the Jomtien Declaration and the Dakar Framework for Action. The functions of 
these mechanisms will include, to varying degrees, advocacy resources mobilisation, 
monitoring an EFA knowledge generation and sharing.
16. The heart of EFA activity lies at the country level. National EFA Forums will be 
strengthened or established to support the achievement of EFA. All relevant ministries 
and national civil society organisations will be systematically represented in these 
Forums. They should be transparent and democratic and should constitute a framework 
for implementation at sub-national levels. Countries will prepare comprehensive 
National EFA Plans by 2002 at the latest. For those countries with significant 
challenges, such as complex crises and national disasters, special technical support will 
be provided by the international community. Each National EFA Plan will
(i) be developed by the government leadership in direct and systematic consultation with 
national civil society,
(ii) attract coordinated support of all development partners,
(iii) specify reforms addressing the six EFA goals,
(iv) establish a sustainable financial framework,
(v) be time-bound and action oriented,
(vi) include mid-term performance indicators and
(vii) achieve a synergy of all  human development efforts, through its inclusion within 
the national development planning framework and processes. (A synergy is the sharing 
of benefits across system parts, resulting in a whole that is greater than the sum of its 
parts, (Bateman and Snell, 1999, pp-6)).
17. Where these processes and a credible plan are in place partner members of the 
international community undertake to work in a consistent coordinated and coherent 
manner each partner will contribute according to its comparative advantage in support of 
the National EFA Plans to ensure that resources gaps are filled.
18. Regional activities to support national efforts will be based on the existing regional 
and sub-regional organisations, networks and initiatives, augmented where necessary. 
Regions and sub-regions will decide on a lead EFA network that will become the 
Regional or Sub-regional Forum with an explicit EFA mandate. Systematic involvement 
of, and coordinated with, all relevant civil society and other regional and sub-regional 
organisations are essential. These Regional and Sub-regional EFA Forums will be linked 
organically with, and be accountable to, National EFA Forums. Their functions will be 
coordinated with all relevant networks: setting and monitoring regional/sub-regional 
targets, advocacy, policy dialogue, the promotion of partnerships and technical 



cooperation, the sharing of best practices and lessons learned, monitoring and reporting 
for accountability, and promoting resources mobilisation. Regional and international 
support will be available to strengthen Regional and Sub-regional Forums and relevant 
EFA capacities especially within Africa and South Asia.
19. UNESCO will continue its mandated role in coordinating EFA partners and 
maintaining their collaborative momentum. In line with this, UNESCO`s Director-
General will convene annually a high-level, small and flexible group. It will serve as a 
lever for political commitment and technical and financial resource mobilisation. 
Informed by a monitoring report from the UNESCO International Institute for 
Educational Planning (UEP), the UNESCO International Bureau of Education (IBE) and 
the UNESCO Institute for Statistics, and the inputs from Regional and Sub-regional 
EFA Forums, it will also be an opportunity to hold the global community to account for 
commitments made in Dakar. It will be composed of highest-level leaders from 
governments and civil society of developing and developed countries, and from 
development agencies.
20. UNESCO will serve as the Secretariat. It will refocus its education programme in 
order to place the outcomes and priorities of Dakar at the heart of its work. It will 
involve working groups on each of the six goals adopted at Dakar. The Secretariat will 
work closely with other organisations and may include staff seconded from them.
21. Achieving Education for All will requires additional financial support by countries 
and increased development assistance and debt relief for education by bilateral and 
multilateral donors, estimated to cost in the order of 8 billion USA dollars a year. It is 
therefore essential that new concrete financial commitments be made by national 
governments and by bilateral and multilateral donors including the World Bank and the 
regional development banks, by civil society and by foundations.”
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COURSE OUTLINE

3. COURSE STRUCTURE

4.

5. 1. COURSE OVERVIEW

6. This is a twelve credits course designed to introduce to course participants 
principles of education, understood as foundational ideas underlying 
educational policies and practices in their temporal and spatial setting. 
Emphasis will be laid on basic conceptual underpinnings of education, 
conceptualised and designed as a dimension of the process and tool of human 
liberation and development. The conceptual problems of education for ‘other 
purposes’ (e.g. self-reliance) will also be analysed.

This course consists of seven modules: Conceptualizing education; Thoughts about the purpose 
of education; Democracy and education; Education for liberation; Conscientization; Science and 
technology; Education and production; and Lifelong learning.

2. COURSE OUTCOMES

As a result of exposure to this (twelve credits) course, students should, at the end of the course, 
be able to:

i. Define and critically analyse various philosophical attempts at conceptualising the nature 
and purpose of education.

ii. Conceptualise the education process and the ‘whys’ of the variation in the thinking 
among educators and educational institutions in the approach to the question of primacy 
in the purpose of “educating” – i.e. whether it should be society, the learner or the subject 
matter.

iii. Understand the process of education in the context of development principles (viz. 
liberation, self-reliance, conscientization, lifelong functionality and science and 
technology, democratization, etc).

iv. Understand and interpret the conceptual dimensions and applications of the different 
kinds of educational programmes, including Education for Self-reliance (ESR), adult 
education, vocational and technical education, etc, and evaluate the efficacy of each in 
the context of development in Tanzania and elsewhere.



v. Demonstrate the understanding of the principles behind the World Declaration of 
Education for All and assess the progress being made world-wide in achieving the six 
EFA goals set up at Dakar year 2000.

3. COURSE CALENDAR

The course calendar is as indicated in the Table below. The course is worth 12 credits in weight, 
which is inclusive of 45 hours, accomplished in 15 weeks. It consists of seven modules, 
distributed over a range of 3 to 4 lectures.

4. COURSE EVALUATION

a) Coursework Assignments

7. There will be two coursework assignments: 

8. A One-hour classroom timed essay [to be given within the first three weeks of 
the course] and 

9. A One-hour classroom timed-essay or a Quiz 

These two will constitute 40 marks

b) Final Examinations

There will be the end-of-semester examinations, which will carry 60 marks

c) Seminars:

10.Seminars will begin in the week beginning Monday 27, October 2014. Each 
student is expected to attend a seminar once every week. Seminar attendance –
once every week – is compulsory. Students should register their names under 
one of the several seminar hours that do not clash with other classes. Failure to 
attend any seminar group is for your own peril.

11.

12.NOTE: Seminar guiding questions are listed at the end of this course outline

13.

5. COURSE INSTRUCTORS

The course instructors are Dr. C. K. Maganga; Dr. A. Sarakikya and Dr. A.N. Kamando.

The course coordinator is Dr. A. N. Kamando (accessible in SoEd offices in Sisal House -
Room 204). The course coordinator will handle all records and academic matters concerning this 
course and for any question or problem concerning the course.



6. LECTURE SERIES 
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ou
r Time & 

Venue

Lecture Topic Lecturer Principal Course Material

CONCEPTUALISING EDUCATION

1

1
General introduction 
 Course expectations, work organization and procedure, 

readings and assignments; 

Course 
Coordinator

&
Dr. Maganga

2

 Why “principles of education”? – A belief that 
education, as a process, is and ought to be a deliberate 
undertaking designed and organized by man in order to 
pursue and attain certain purposes in life. What are 
those purposes? How are they to be attained? This 
introduces us to the realm of ‘philosophy’.

Dr. Maganga

Nyirenda & Ishumi, eds (2002), Chapter 
Nunn (1963) pp. 9-

Kellaway (1967) pp. 1

Castle (1972) Chapter 

Other references from Lecturer.

2

3
 What is philosophy? And what is philosophy of 

education?
 Are principles of education philosophical principles?

Dr. Maganga

4
Towards a definition of education. 
 The contexts:  formal, non-formal, and informal. Dr. Maganga

Nyirenda & Ishumi, Chapter 

3
5

Towards a definition of education.  
 The process: how does education take place?  The 

various modes. Dr. Maganga

Nyirenda & Ishumi, Chapter 

Ishumi (1978) Chapter 

Towards a definition of education:  
 The outcomes of education as a process:  
 Education as an effect, as an outcome, and as on impact
 How can we measure education as an outcome?  

Ishumi (1978) Chapter 1



6
Measures of cognitive, psychomotor, and affective 
change.

 Conceptions on the educated individual, e.g. the 
Platonic View.  

Dr. Maganga Other references from Lecturer.

4

THOUGHTS ON THE PURPOSE OF EDUCATION

6
Thoughts about the purpose of education: Society and its 
social processes Dr. Maganga

Nyirenda & Ishumi, Chapter 

7
Thoughts about the purpose of education: the individual 
learner Dr. Maganga

Nyirenda & Ishumi, Chapter 

5

8
Thoughts about the purpose of education:  the discipline or 
subject matter Dr. Maganga

Nyirenda & Ishumi, Chapter 

EDUCATION FOR DEMOCRATIZATION

9

The French Revolution of 1789
Democracy: definition and historical-political antecedents 
(Greek origins and Greek practice of democracy)

Dr. Kamando
Nyirenda & Ishumi, Chapter 

Other references from Lecturer.

6
10

Education for democracy: past and present trends, 
worldwide. Cases and Examples.

Dr. Kamando Nyirenda & Ishumi, Chapter 

11
Education for democracy in Tanzania: Is it achievable?  
Any potential for the future and with what evidence? Dr. Kamando

Nyirenda & Ishumi, Chapter 
Ndunguru, S (1976)

7

12 FIRST ASSIGNMENT – Classroom Essay Course coordinator

EDUCATION FOR LIBERATION
13 Liberation: definition and historical–Pedagogical 

antecedents. Liberation and Development: Conceptual 
relationships

Dr. Kamando Nyirenda & Ishumi, Chapter 

8

14

.

Liberation and Development:  mutual relationships
Principles of education for liberation and development.
Education for Liberation:

Dr. Kamando Nyirenda & Ishumi, Chapter 

15 Education for liberation: Different approaches to pedagogy 
and associated teaching-learning methods or modes. Dr. Kamando Nyirenda & Ishumi, Chapter 

9

16 Conscietization: Definitions and its meaning in daily life
Paulo Freire’s education tenets (principles) Dr. Kamando Nyirenda & Ishumi, Chapter 

PRINCIPLES BEHIND EDUCATION FOR ALL
17 The concept of Human rights

- Universality of Human rights
- Human rights and Moral Philosophy

Dr. Maganga Stein, H & Alston, P. (eds) 2000. International 
Human Rights in Context, Oxford University 
Press



10

18 Dakar World Forum on Education for all 2000:
(Framework for Action: Dakar 2000)

Actual resolutions: Early Childhood education for the 
disadvantaged, free and compulsory primary education 
(UPE), non-formal education, and quality education.

Dr. Maganga Mushi, PAK, Bhalalusesa, E. Non formal 
Education Status Report (2002)

19 Tanzanian education training policy of 1995:
- Adult education and gender equity and equality.

Dr. Maganga References from the Lecturer 

LIFE-LONG LEARNING

11

20 Life-long learning: Definitions and relationship with other 
concepts (e.g. adult education, liberation, continuing 
education, further education, extramural study, etc).

TBA Nyirenda & Ishumi, Chapter 
References from the Lecturer.

21 Modes of life-long learning systems: a comparative 
analysis. (e.g. in USA, Germany, UK, Tanzania, China, 
etc.) 

TBA . Nyirenda & Ishumi, Chapter 

12

22 Adult education in Tanzania as a life-long learning process: 
achievements and pitfalls. TBA 

Nyirenda & Ishumi Chapter 

23 SECOND ASSIGNMENT Course Coordinator

SCIENCE AND TECHNOLOGY

13

24 “Science” and “Technology”: definitions and the 
Conceptual relationship and mutuality between the two. TBA

Nyirenda & Ishumi, Chapter 

25
Science: a brief history (outline). Is the history of science a 
journey in a philosophy of science? Why should everyone 
strive to be “scientific”?

TBA
Nyirenda & Ishumi, Chapter 

14 26 The principle of Science and Technology. Pedagogical and 
other methods towards achieving the principle. TBA

Nyirenda & Ishumi, Chapter 

15 27 General Review        Topics 1-26

BASIC READING LIST

Nyirenda, S. D & Ishumi, A.G. M, eds, Philosophy of Education: An Introduction to Concepts, 
Principles and Practice. Dar es Salaam: DUP Ltd (2002). {This is compulsory reading.  
Reference/s for specific lecture topics indicated in the last column.  Essential that every 
student has his/her own copy of this textbook. Available in the University Bookshop}

OTHER READINGS:



[2] Barker, Ernest (1962). Social Contract: Essays by Locke, Hume and Rousseau. Oxford 
University Press. 

Hampton, Jean (1988). Hobbess and the Social Contract, Cambridge University Press. 
Nunn, P. (1963). Education: Its Data and Principles. London: Edward Arnold Ltd.
[3] Kellaway, G. P. (1967). Education for Living. Cambridge: Cambridge University Press. 
[4] Castle,E. B.  (1972). Education for Self-Help: New Strategies for Developing Countries. 
London: Oxford University Press. 
[5] Jomtien, Thaihand (1990) World Conference on Education for All: Declaration, UNESCO.
[6] Michael , Walzer (1983), Spheres of Justice, Basic Books: New York.
[7] Mill, J. S. (1978) On Liberty (in E. Rapaport (ed) Harket Indianapolis.
[8] Ministry of Education and Culture (MOEC) Education and Training Policy. 1995
[9] Mushi, PAK & Bhalalusessa, E. (2002) Non formal Education Status Report.
[10]Ndunguru, S (1976). Educational Essays for Teachers. Dar es Salaam: East African 
Literature Bureau.
[11] Nyerere, J. K. (1968). Freedom and Socialism. Dar es Salaam: Oxford University Press. 
[12] Sandel, Michael (1982) Liberalism and the Limits of Justice: Cambridge university Press.
[13] Staeiner, H & Alston P. (eds) 2000, International Human rights in Context, Oxford 
University Press.
[14] Freire, P. (1974). Cultural Action for Freedom. Harvard University Press/Penguine.
[15] Rawls, John (1971) Liberalism and the Limits of Justice: Cambridge University Press.
[16] Freire, P. (1970). Pedagogy of the Oppressed. New York: Herder & Herder.
[17] Fanon (1963,1965 ed). The Wretched of the Earth. New York: Grove Press.
[18] Ishumi, A. G. M. (1978 ed). Education and Development. Arusha: Eastern Africa 
Publications Ltd
[19] World Forum on EFA: Framework for Action 2000, UNESCO, Pavis

Other essential references include 

14. Introduction to Philosophy of Education by R. Barrow & R.N. Woods (Routledge, New 
York, 1989)

15. Education for Self-Help: New Strategies for Developing Countries by E. B Castle (Oxford 
University Press, London, 1972)

16. Educational Essays for Teachers by S. Ndunguru (East African Literature Bureau, Dar es 
Salaam, 1976)

17. Other useful/additional readings would be suggested against a specific concept or issue 
within the text of the relevant lecture.
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EF 100A: PRINCIPLES OF EDUCATION - 12 Credits

(Group A - All B.A with Education)

ACADEMIC YEAR 2014/2015 – SEMESTER ‘1’

COURSE OUTLINE

18.COURSE STRUCTURE

19.

20.1. COURSE OVERVIEW

21.This is a twelve credits course designed to introduce to course participants 
principles of education, understood as foundational ideas underlying 
educational policies and practices in their temporal and spatial setting. 
Emphasis will be laid on basic conceptual underpinnings of education, 
conceptualised and designed as a dimension of the process and tool of human 
liberation and development. The conceptual problems of education for ‘other 
purposes’ (e.g. self-reliance) will also be analysed.

This course consists of seven modules: Conceptualizing education; Thoughts about the purpose 
of education; Democracy and education; Education for liberation; Conscientization; Science and 
technology; Education and production; and Lifelong learning.

2. COURSE OUTCOMES

As a result of exposure to this (twelve credits) course, students should, at the end of the course, 
be able to:

vi. Define and critically analyse various philosophical attempts at conceptualising the nature 
and purpose of education.

vii. Conceptualise the education process and the ‘whys’ of the variation in the thinking 
among educators and educational institutions in the approach to the question of primacy 
in the purpose of “educating” – i.e. whether it should be society, the learner or the subject 
matter.

viii. Understand the process of education in the context of development principles (viz. 
liberation, self-reliance, conscientization, lifelong functionality and science and 
technology, democratization, etc).



ix. Understand and interpret the conceptual dimensions and applications of the different 
kinds of educational programmes, including Education for Self-reliance (ESR), adult 
education, vocational and technical education, etc, and evaluate the efficacy of each in 
the context of development in Tanzania and elsewhere.

x. Demonstrate the understanding of the principles behind the World Declaration of 
Education for All and assess the progress being made world-wide in achieving the six 
EFA goals set up at Dakar year 2000.

3. COURSE CALENDAR

The course calendar is as indicated in the Table below. The course is worth 12 credits in weight, 
which is inclusive of 120 hours, accomplished in 15 weeks. These hours include lectures, 
seminars/presentations, assignments and tests/quiz

4. COURSE EVALUATION

a) Coursework Assignments

22.There will be two coursework assignments: 

(i) A One-hour classroom timed essay [to be given within the first three 
weeks of the course] and 

(ii) A One-hour classroom timed-essay or a Quiz 

These two will constitute 40 marks

b) Final Examinations

There will be the end-of-semester examinations, which will carry 60 marks

c) Seminars:

23.Seminars will begin in the week beginning Monday 27, October 2014. Each 
student is expected to attend a seminar once every week. Seminar attendance –
once every week – is compulsory. Students should register their names under 
one of the several seminar hours that do not clash with other classes. Failure to 
attend any seminar group is for your own peril.

24.

25.NOTE: Seminar guiding questions are listed at the end of this course 
outline

26.

5. COURSE INSTRUCTORS

The course instructors are Dr. C. K. Maganga; Dr. A. Sarakikya and Dr. A.N. Kamando.



The course coordinator is Dr. A. Sarakikiya (accessible in SoEd offices in Sisal House - Room 
204). The course coordinator will handle all records and academic matters concerning this course 
and for any question or problem concerning the course.

6. LECTURE SERIES 

W
ee

k

L
ec

tu
re

 Date
&

Day

Time 
& 

Venue

Lecture Topic Lecturer Principal Course Material

CONCEPTUALISING EDUCATION

1

1

&

2

Thursday
23/10/14

16.00-18.00
Yombo5
[EF100A]

General introduction 
 Course expectations, work organization 

and procedure, readings and assignments; 

Course 
Coordinator
& 
Dr. Maganga

 Why “principles of education”? – A belief 
that education, as a process, is and ought to 
be a deliberate undertaking designed and 
organized by man in order to pursue and 
attain certain purposes in life. What are 
those purposes? How are they to be 
attained? This introduces us to the realm of 
‘philosophy’.

Dr. Maganga

Nyirenda & Ishumi, eds (2002), Chapter 
Nunn (1963) pp. 9

Kellaway (1967) pp. 1

Castle (1972) Chapter 

Other references from Lecturer.

2

3

&

4

Thursday
30/10/14

16.00-18.00
Yombo5
[EF100A]

 What is philosophy? And what is 
philosophy of education?

 Are principles of education philosophical 
principles?

Dr. Maganga

Towards a definition of education. 
 The contexts:  formal, non-formal, and 

informal.
Dr. Maganga

Nyirenda & Ishumi, Chapter 



3

5

&

6

Thursday
06/11/14 16.00-18.00

Yombo5
[EF100A]

Towards a definition of education.  
 The process: how does education take 

place?  The various modes. Dr. Maganga

Nyirenda & Ishumi, Chapter 

Ishumi (1978) Chapter 

Towards a definition of education:  
 The outcomes of education as a process:  
 Education as an effect, as an outcome, and 

as on impact
 How can we measure education as an 

outcome?  Measures of cognitive, 
psychomotor, and affective change.

 Conceptions on the educated individual, 
e.g. the Platonic View.  

Dr. Maganga 

Ishumi (1978) Chapter 1

Other references from Lecturer.

THOUGHTS ON THE PURPOSE OF EDUCATION

4

7

&

8

Thursday
13/11/14

16.00-18.00
Yombo5
[EF100A]

Thoughts about the purpose of education: 
Society and its social processes

Thoughts about the purpose of education: the 
individual learner

about the purpose of education:  the discipline 
or subject matter

Dr. Maganga
Nyirenda & Ishumi, Chapter 

Nyirenda & Ishumi, Chapter 

Nyirenda & Ishumi, Chapter 

EDUCATION FOR DEMOCRATIZATION

5
9

&

10

Thursday
20/11/14

16.00-18.00
Yombo5
[EF100A]

The French Revolution of 1789
Democracy: definition and historical-political 
antecedents (Greek origins and Greek practice 
of democracy)

Dr. Kamando

Nyirenda & Ishumi, Chapter 

Other references from Lecturer.

Education for democracy: past and present 
trends, worldwide. Cases and Examples.

Nyirenda & Ishumi, Chapter 

6
11
&
12

Thursday
27/11/14

16.00-18.00
Yombo5
[EF100A]

Education for democracy in Tanzania: Is it 
achievable?  Any potential for the future and 
with what evidence?

Dr. Kamando
Nyirenda & Ishumi, Chapter 
Ndunguru, S (1976)

13 FIRST ASSIGNMENT – Classroom Essay Course coordinator
EDUCATION FOR LIBERATION



7 14
&
15

Thursday
04/12/14

16.00-18.00
Yombo5
[EF100A]

Liberation: definition and historical–
Pedagogical antecedents. Liberation and 
Development: Conceptual relationships

Dr. Kamando Nyirenda & Ishumi, Chapter 

Liberation and Development:  mutual 
relationships
Principles of education for liberation and 
development. Education for Liberation:

Dr. Kamando Nyirenda & Ishumi, Chapter 

8
16
&
17

Thursday
11/12/14

16.00-18.00
Yombo5
[EF100A]

Education for liberation: Different approaches 
to pedagogy and associated teaching-learning 
methods or modes.

Dr. Kamando Nyirenda & Ishumi, Chapter 

Conscietization: Definitions and its meaning in 
daily life. Paulo Freire’s education tenets 
(principles)

Nyirenda & Ishumi, Chapter 

PRINCIPLES BEHIND EDUCATION FOR ALL

9
18
&
19

Thursday
18/12/14

16.00-18.00
Yombo5
[EF100A]

The concept of Human rights
- Universality of Human rights
- Human rights and Moral Philosophy

Dr. Maganga
Stein, H & Alston, P. (eds) 2000. 
International Human Rights in Context, 
Oxford University Press

Dakar World Forum on Education for all 2000:
(Framework for Action: Dakar 2000)

Actual resolutions: Early Childhood education 
for the disadvantaged, free and compulsory 
primary education (UPE), non-formal 
education, and quality education.

Mushi, PAK, Bhalalusesa, E. Non formal 
Education Status Report (2002)

10
20
&
21

Thursday
02/01/14

16.00-18.00
Yombo5
[EF100A]

Tanzanian education training policy of 1995:
- Adult education and gender equity and 
equality.

Dr. Maganga References from the Lecturer 

LIFELONG LEARNING

11

21

&

22

Thursday
09/01/14

16.00-18.00
Yombo5
[EF100B]

Life-long learning: Definitions and relationship 
with other concepts (e.g. adult education, 
liberation, continuing education, further 
education, extramural study, etc).

Dr. Kamando Nyirenda & Ishumi, Chapter 
References from the Lecturer.

Modes of life-long learning systems: a 
comparative analysis. (e.g. in USA, Germany, 
UK, Tanzania, China, etc.) 

Dr. Kamando Nyirenda & Ishumi, Chapter 

12

23
&
24

Thursday
16/01/14

16.00-18.00
Yombo5 
[EF100A]

Adult education in Tanzania as a life-long 
learning process: achievements and pitfalls.

Dr. Kamando Nyirenda & Ishumi Chapter 

SECOND ASSIGNMENT Course Coordinator



SCIENCE AND TECHNOLOGY

13
25
&
26

Thursday
23/01/14

16.00-18.00
Yombo5
[EF100A]

“Science” and “Technology”: definitions and 
the Conceptual relationship and mutuality 
between the two.

TBA
Nyirenda & Ishumi, Chapter 

Science: a brief history (outline). Is the history 
of science a journey in a philosophy of 
science? Why should everyone strive to be 
“scientific”?

TBA
Nyirenda & Ishumi, Chapter 

14 27
&
28

Thursday
30/01/14

16.00-18.00
Yombo5
(EF100A)

The principle of Science and Technology. 
Pedagogical and other methods towards 
achieving the principle.

TBA
Nyirenda & Ishumi, Chapter 

15 29
&
30

Thursday 16.00-18.00
Yombo5
(EF100A)

General Review        Topics 1-28

BASIC READING LIST

Nyirenda, S. D & Ishumi, A.G. M, eds, Philosophy of Education: An Introduction to Concepts, 
Principles and Practice. Dar es Salaam: DUP Ltd (2002). {This is compulsory reading.  
Reference/s for specific lecture topics indicated in the last column.  Essential that every 
student has his/her own copy of this textbook. Available in the University Bookshop}

OTHER READINGS:
[2] Barker, Ernest (1962). Social Contract: Essays by Locke, Hume and Rousseau. Oxford 

University Press. 
Hampton, Jean (1988). Hobbess and the Social Contract, Cambridge University Press. 
Nunn, P. (1963). Education: Its Data and Principles. London: Edward Arnold Ltd.
[3] Kellaway, G. P. (1967). Education for Living. Cambridge: Cambridge University Press. 
[4] Castle,E. B.  (1972). Education for Self-Help: New Strategies for Developing Countries. 
London: Oxford University Press. 
[5] Jomtien, Thaihand (1990) World Conference on Education for All: Declaration, UNESCO.
[6] Michael , Walzer (1983), Spheres of Justice, Basic Books: New York.
[7] Mill, J. S. (1978) On Liberty (in E. Rapaport (ed) Harket Indianapolis.
[8] Ministry of Education and Culture (MOEC) Education and Training Policy. 1995
[9] Mushi, PAK & Bhalalusessa, E. (2002) Non formal Education Status Report.
[10]Ndunguru, S (1976). Educational Essays for Teachers. Dar es Salaam: East African 
Literature Bureau.
[11] Nyerere, J. K. (1968). Freedom and Socialism. Dar es Salaam: Oxford University Press. 
[12] Sandel, Michael (1982) Liberalism and the Limits of Justice: Cambridge university Press.
[13] Staeiner, H & Alston P. (eds) 2000, International Human rights in Context, Oxford 
University Press.
[14] Freire, P. (1974). Cultural Action for Freedom. Harvard University Press/Penguine.
[15] Rawls, John (1971) Liberalism and the Limits of Justice: Cambridge University Press.



[16] Freire, P. (1970). Pedagogy of the Oppressed. New York: Herder & Herder.
[17] Fanon (1963,1965 ed). The Wretched of the Earth. New York: Grove Press.
[18] Ishumi, A. G. M. (1978 ed). Education and Development. Arusha: Eastern Africa 
Publications Ltd
[19] World Forum on EFA: Framework for Action 2000, UNESCO, Pavis

Other essential references include 

27. Introduction to Philosophy of Education by R. Barrow & R.N. Woods (Routledge, New 
York, 1989)

28. Education for Self-Help: New Strategies for Developing Countries by E. B Castle 
(Oxford University Press, London, 1972)

29. Educational Essays for Teachers by S. Ndunguru (East African Literature Bureau, Dar es 
Salaam, 1976)

30. Other useful/additional readings would be suggested against a specific concept or issue 
within the text of the relevant lecture.

SEMINAR QUESTIONS

Each Seminar question should be answered in writing as a short answer 
online through  your account in tosph system.

1) What is a principle? Is it a matter of pride and jubilation for human beings  
to live by principle? What are the major functions of principles? What are 
principles of education??

2) The main branches of philosophy are metaphysics, epistemology, axiology 
and logic. What does each one of the study? Show how each of them is 
related to education and what each of them prescribes for practices in 
education.

3) In what ways are the facets of education similar to a palm? Describe each of 
one of them and state what it is concerned with. In which ways are they 
related to education?



4) What is philosophy of education? Describe how empiricism and idealism are 
applied in conceptualising   and formulation of educational policies and in 
the improvement of educational practices 

5) What is education? (i) as an outcome and (ii) as a process? Must colleges or 
schools adhere to principles?

6) What are contexts in which education operates? Describe how informal 
education has brought about the restitution and redresses of violations 
against human  natural rights  in the course of history, for example  it 
achieved women suffrage in the 18th century

7) What are the contentions of the following thinkers and philosophers in 
respect of the pre-eminency of the good of society or the good of the 
individual human being in determining the purposes of education:-Socrates 
and Plato, John Dewy, Karl Marx, Thomas Hobbes, Julius Nyerere, James 
Aggrey, John Stuart  Mill, John Locke, Jean Jacques Rousseau, Jean Paul 
Sartre, John Rawls.

8) What are the key characteristics of democracy? Do you think that equality, 
mutual respect, mutual tolerance and empathy are in any way connected 
with democratic practices? If so how can they be practised during schooling 
and after schooling in working life situations.

9) What is education for liberation? Think of the contributions of Paul Freire 
and Julius Nyerere

10) To what extent does informal education contribute in liberating people from 
the control of their lives by Others/ Discuss this using illustrations of actual 
historical events and situations when such  emancipation of humanity 
occurred.

11) (a) What is education for all concerned with? How did Tanzania implement 
the resolutions taken at the Jomtien conference on education of 1990? (b) 
What progress has Tanzania made towards achieving the six EFA goals set 
up at Dakar in 2000?

12) From what you understand by the term ‘lifelong’ and from your experiences 
as you underwent primary and secondary education, can you say that the 
teaching you receive was lifelong? In what ways was it lifelong and  what 
ways was it not life long?

13) (a)What is the relationship between science and technology? (b) Do you 
think that the curriculum in 



science subjects in Tanzania is taking into account the needs for the 
advancement of the scientific mind among the pupils studying such science 
subjects in schools?


